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@ egistration with the New Zealand Qualifications Authority in 1995. BEST is a
S
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Purpose of this Report

The purpose of this external evaluation and review report is to provide a public statement
about the Tertiary Education Organisation's (TEOQ) educational performance and
capability in self-assessment. It forms part of the accountability process required by
Government to inform investors, the public, students, prospective students, communities,
employers, and other interested parties. It is also intended to be used by the TEQ itself for
quality improvement purposes.

Brief description of TEO «%@ - @
Location: Head Office, 5 Hugh Brown Drive, New Lynn
Type: Private training establishment
Size: 2,164 equivalent full-time stu ‘ i
Sites: There are five sites in Aue n@ %

. Waitakej@@e: 3-5 ve, New Lynn

¢ Mantka Colle ‘ e, Manukau
. pus %&nd: 5 Ryan Place, Manukau
outh Campus ‘Auckland: 72 Delta Avenue, New Lynn
. c e of Performing Arts: Unitec New Zealand, Mt Albert.

i stitute of Education (BEST) began operating in West Auckland in 1988,

identified Pasifika provider and has a distinct focus to serve Pasifika communities
which is reflected in the demographics of the student body and staff. Seventy-five per cent
of BEST’s students are Pasifika, with the majority of them Samoan. Approximately 20 per
cent of BEST’s students are Maori and a large percentage of the total student body is
female. BEST offers both face-to-face and distance options for study. Eighty per cent of
BEST’s students choose to study through the distance-learning option.

BEST offers a range of certificate and diploma programmes from levels 1-5. The majority
of the students are enrolled in the business school programmes which include:

e National Diploma in Business

e National Diploma in Computing

o Certificate in Business Administration
o Certificate in Freight Forwarding

e Certificate in Information Technology



e Certificate in Retail and Business
e Certificate in Tourism and Travel.

Other programmes include the certificate and two-year Diploma in Performing Arts taught
by the Pacific Institute of Performing Arts (PIPA). A free four-week SAMA school is also
run through PIPA.

BEST offers a range of level 1-3 Targeted Funding programmes for Youth and Training
Opportunities programme learners. Youth Guarantee programmes, from levels 1-4, are also
available. A new addition to the range of study options is the Certificate in Pre-Teacher
Education, which staircases learners into the Bachelor of Education at other proyi

Employment is another centre of activity that is signif
learners with career planning and placement @
BEST was previously quality assured by der the-aud
audit, in 2005, the school met al 1emen s of
standard then in force. %

K

ance Standard One, the



Executive Summary

Statement of confidence on educational performance

NZQA is Highly Confident in the educational performance of BEST Pacific Institute of
Education Limited.

BEST is focused on educational achievement and rates are high, especially when
benchmarked against national averages for Maori and Pasifika learners. For example,

BEST’s course completion rate for 2009 was 84 per cent for 2009 and compare
national average rate for course completion for Pasifika students of 54 per«en _ «
enrolled in certificates and 64 per cent for those enrolled in diploma amme ates @
have improved steadily over the past few years. @ K%
and\forits\learners
&

The positive outcomes for learners have an impact on their families and wider communities
(including intergenerational learning). The strongly Pasifika nature of BEST is
fundamental, and the celebration and affirmation of the different cultures that make up the
Pacific is clear throughout the organisation and reflected in the way BEST engages and
celebrates success.

" Ministry of Education (2009) Education Counts: Retention and Achievement: Passing Courses.

Retrieved 26.5.2010 from
http://www.educationcounts.govt. nz/statistics/tertiary _education/retention_and_achievement



http://www.educationcounts.govt.nz/statisticsltertiary

Statement of confidence on capability in self-assessment

NZQA is Highly Confident in the capability in self-assessment of BEST Pacific Institute
of Education Limited.

Achievement and retention rates are closely monitored for every intake for every
programme, set against organisational and external targets and tracked and monitored
regularly. Learner feedback is collected systematically and this feedback is regularly
reviewed in programme and curriculum meetings.

BEST has good links with various communities and regularly consults with the
formally and informally. There is clear evidence that positive innovation

consultation. New developments are informed by careful analysis andﬁﬁ? and are
monitored carefully for their impact. There is a strong vision 1't1

lated clearly
across the organisation.
t polie .n ses and
‘ b

ent system
ity of tnformation and

ogi¢ through which the original judgements were reached.
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Basis for External Evaluation and
Review

Self-assessment and external evaluation and review are requirements of course approval
and accreditation (under sections 258 and 259 of the Education Act 1989) for all TEOs that
are entitled to apply. The requirements are set through the course approval and
accreditation criteria and policies established by NZQA under section 253(1)(d) and (e) of

the Act.

In addition, for registered private training establishments, the criteria and poligigs fox their
registration require self-assessment and external evaluation and review _

s 4
organisational level in addition to the individual courses they own o i se

NZQA is responsible for ensuring TEOs continue to compl)
after the initial granting of approval and accredi '

(14 Ouality) &
This report reflacts.t e < and. the external evaluation and review
process, c rding fo cres-and criteria approved by the NZQA Board.
ifi

ifies stren% eas for improvement in terms of the organisation’s
7 ce and.capability in self-assessment.

Sp)ts

X

gae\y

by universities.

External evaluation and review reports are public information and are available from the

NZQA website (www.nzqa.govt.nz).


www.nzqa.govt.nz

Findings

The conclusions in this report are derived using a standard process and are based on a
targeted sample of the organisation’s activities.

Information relevant to the external evaluation and review process, including the
publication Policy and Guidelines for the Conduct of External Evaluation and Review, is
available at: http://www.nzqa.govt.nz/for-providers/keydocs/index. html

Qutline of scope

For the external evaluation and review, the following mandatory focu @
e Governance, management, and strategy. %
v al\dimension @
ded
e Distance learning: Fresh- e %
e BEST People — Career; ént (13@

The range of program clude
e National Busi %@
Tour1 Level 3)
@ﬁ Wm Wrts (Level 5)

@ aitakere (Levels 1-3).

Other focus areas were chosen to represent vertical a
organisation. Focus areas that run across the org


http://www.nzqa.govt.nz/for-providers/keydocs/index.html
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Part 1: Answers to Key Evaluation Questions
across the organisation

This section provides a picture of the TEO's performance in terms of the outcomes achieved
and the key contributing processes. Performance judgements are based on the answers to key
evaluation questions across the focus areas sampled. This section also provides a judgement
about the extent to which the organisation uses self-assessment information to understand its
own performance and bring about improvements, i.e. capability in self-assessment.

1.1 How well do learners achieve? @ . «
gine ()

The rating for performance in relation to this key evaluation questia

The rating for capability in self-assessment for this key e ;

Learners at BEST are achieving well. BEST is fo¢y ational eitent for

'
Pasifika Peoples. Concern and an awarenegs Q‘&q erachiev

works to address this. Across thed
qualification achievemen &

ing and % oved support given to the distance-learning students.

tion rate is 84 per cent for 2009. This rate has also been steadily
§ with a national average rate for course completion for Pasifika
% D

cent for those enrolled in certificates and 64 per cent for those enrolled in

monitored regularly. The collection and reporting of data for different purposes means that
at times the organisation’s own understanding of its achievement rates needs clarification.
The organisation is aware of this issue and is working internally and externally to
streamline processes.

BEST aims to equip learners with useful qualifications as well as confidence and skills
which can enhance their lives and the lives of their families and communities. The
evaluation team heard many examples of how learners had acquired new skills, knowledge,
and confidence which enhanced their lives and the lives of their families. For example, the

2 Ministry of Education (2009) Education Counts: Retention and Achievement: Gaining Qualification.
Retrieved 26.5.2010 from
http://www.educationcounts.govt. nz/statistics/tertiary_education/retention_and_achievement

3 Ministry of Education (2009) Education Counts: Retention and Achievement: Passing Courses.
Retrieved 26.5.2010 from
http://www.educationcounts. govt.nz/statistics/tertiary_education/retention_and_achievement



http://www.educationcounts.govt.nz/statisticsltertiary
http://www

evaluation team gathered clear evidence of learners gaining useful transferable skills,
including improved literacy and numeracy, computing skills, customer service skills, and an
understanding of the retail industry. Other examples included job interview skills,
presentation skills, and curriculum vitae preparation.

1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this key evaluation question is Excellent.

The rating for capability in self-assessment for this key evaluation question is @ «
BEST achieves excellent outcomes for the community and for its le a @
strong focus on providing graduates with a qualification that wi @h nce'their

opportunities to operate effectively in the New Zealand ec ! i q%

BEST People is closely aligned with enhancing the achiev

et ;

learners. The key performance indicators for

ATs-Ct an the desb
acked 3

graduates are closely tracked. For 2009 BE
into either employment (69.7 per cent) onfdrt

alumni has b
salarie afm@ i
asifik

which conducted face-to-face surveys and focus groups with students and members of the
communities of West and South Auckland. A number of outcomes have resulted from
BEST’s engagement with Pasifika communities including the establishment of the pre-
teacher certificate programme to build the number of Pasifika teachers, and the
establishment of the distinctly Pasifika PIPA.

Maori form a significant body of the student population and are achieving valuable
outcomes through their education at BEST. A proactive strategy to appoint Maori staff is
reflected and the distinct place that Maori hold as tangata whenua is acknowledged in
policy documents. Recent developments with the student management system will enable
the organisation to affirm that it is meeting its goals for Maori student achievement.

The family is central to the learners and the distance-learning option means that many
families are connected to the learning. The evaluation team heard examples of a “ripple”
effect, where family members were drawn to education having watched the example of
other family members. The distance-learning option also means the learner is supplied with
a computer and an internet connection for the duration of their study. The positive impact

10



of the computer going into the home and the enhanced information technology skills every
learner gains were widely reported by staff and students.

1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this key evaluation question is Excellent.

The rating for capability in self-assessment for this key evaluation question is Excellent.

their learning through the combination of the Fresh-e delivery platfo

to combine working or caring for their families with study. Learners re CROH
m/{%
per week on-campus component of the courses. The evaluatia he

Fresh-e platform to ensure that it best n ecds of 1
BEST maintains links with bug ) d g . dustry training
organisations to ensure thetthet i ; \ck atchies employer needs. The
evaluation team hear( Examiple pregrammes being adjusted to match the
needs of industr Ee e ample; £t the/ Certificate in Travel and Tourism, new
software eh fhtroduced atch'the needs of industry. The evaluation team also

n ffered by BEST shows an awareness of the needs of the

.% ty. For example, BEST offers a range of Youth Training and Youth

e-programmes which enable learners who are no longer engaged in compulsory
cation to continue their study. Having their culture affirmed, together with individual

)
€

@ E% attention, helps break down a barrier to learning that some experienced at other education

institutes.

PIPA is another example of a programme established to match the needs of the community.
Prior to the programme being offered by PIPA, Pasifika Peoples lacked a venue where their
culture could be affirmed and celebrated while engaging with the performing arts. PIPA is
engaged with the wider performing arts industry and placing graduates into work.

BEST regularly consults with the wider community and learners. The course directors are
an effective feedback mechanism for learners, and anonymous feedback is collected at the
end of each programme. This feedback informs regular programme and curriculum reviews.
Close monitoring of retention and achievement data also enables management to identify
any issues with the programmes. The recent research undertaken with the wider community
has been analysed and is being workshopped with the different work teams at BEST.

11



1.4 How effective is the teaching?

The rating for performance in relation to this key evaluation question is Excellent.
The rating for capability in self-assessment for this key evaluation question is Excellent.

Across the diverse range of programmes offered by BEST Pacific, tutors are employed with
pood knowledge and first-hand experience relevant to their programme. For example,
tutors for the Certificate in Tourism and Travel must meet the industry training organisation
requirement of a minimum five years’ industry experience before being employed. Tutors
who work in PIPA are all working in petforming arts and can give students first-hand

experience of the industry. The evaluation team heard from students who value al-

life examples and expectations being brought into the classroom. . @«
. ;

organisation is working to ensure consistehcy’

; ‘ 4 KS\an Iprogramme management
meetings to ensure issug OA discussed and re svaluation team heard of
examples of impro -%‘ g'made q atent and assessment as a result of these
reviews. For6 a1 eLertifi aveland Tourism moved to using Aviation,
Tourism iﬁ‘; rainin, (ATTTO) assessments, which were written more
cle and wereeasier for t%}" S to understand. Another example included new

3 fid games 1 supportthe development of literacy and numeracy for youth in the

fun LTes.
atfghelips exist between the tutors and students. Learners spoke of tutors going

x hife and supporting learners with one-to-one support when necessary, often in the
nds and for as long as it takes. Learners were comfortable giving feedback about

Tutors are supported in their roles with a comprehensive perfor
which identifies tutors’ strengths and areas which need dev

focus for some tutors. National external mo

05t
2k

; ;E
@@tors and have regular opportunities to do so. Issues are readily raised with the learners’

course director. The course director can work with the learner and tutor to resolve the issue
and this occurs in the majority of cases. When appropriate, the issue is referred to a
manager.

The distance-learning option is favoured by 80 per cent of BEST’s learners. BEST
attributes the steady increase in learner achievement to the development of e-learning and
the delivery platform, Fresh-e. To ensure learners stay engaged with learning there is an
on-campus requirement which requires learners to attend two evenings a week plus catch-
up/additional support opportunities on Saturday mornings. Learners attested to the
importance of this face-to-face component. The Fresh-e online platform is engaging and
interactive and learners use the discussion and message boards to engage with their tutors
and other learners. All tutors who work with distance learners participate in ongoing
professional development with a focus on ensuring that the content and delivery remains
student-centred in this new mode.

12



1.5 How well are learners guided and supported?

The rating for performance in relation to this key evaluation question is Good.
The rating for capability in self-assessment for this key evaluation question is Excellent.

Learners who study with BEST are given good guidance and support. On enquiry, learners
are invited to an interview by enrolment staff. Evidence shows that the quality of these
interviews has varied, resulting in a few learners not getting the information they required.
However, the majority of learners reported that the enrolment interview was helpful.in
advising them on an appropriate path of study. Once enrolled, learners are invited to an

orientation (which they described as extremely informative) to introduce them to
course director, tutors, and the facilities. «
isati i i u@s @

onitoring

ntinues after the end of the programme to support
emp nt or appropriate study. BEST People assesses learners’
provides support to develop interview, curriculum vitae, and
vhen the learner is considered ready for employment, the centre liaises

%' eifcouns 1 ab,appropriate alternative agency.
mert activity centre, BEST People, begins midway
1

as made it difficult to place learners in work, although learners told the

' %& % aluation team that the centre was still in contact with them, offering them support,
months after their study had concluded.

5

1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this key evaluation question is Excellent.
The rating for capability in self-assessment for this key evaluation question is Excellent.

Two directors and the head of school are responsible for the governance of BEST. Their
vision and values underpin the strategic direction and resourcing decisions. Planned growth
and development align well with BEST’s mission and guiding principles. Examples of
significant investment decisions, developed to match learner needs, include the growth of
the Manukau campus and the ongoing work on the Fresh-e-learning platform. The
evaluation team heard the mission and vision articulated consistently and passionately
across the organisation.

13
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The governance team is consultative and has established strategic links with key
stakeholders. A willingness to engage across relevant stakeholder groups was evident and
the engagement ranges from questioning to advocacy. The evaluation team heard of
willingness to commission and participate in research and to form alliances with other
educational organisations if they aligned with BEST’s goals and pedagogy.

The strongly Pasifika nature of BEST is fundamental and there is a clear strategy to appoint
and develop Pasifika and Maori leaders within the organisation. The celebration and
affirmation of the different cultures which make up the Pacific is clear throughout the
organisation and reflected in the way BEST engages and celebrates success.

S,
across the different intakes, and over time. When data indicates(areas for soncern, there
or

BEST has a strong focus on achieving positive out ' E ;
ke 2 raffto develop

and many are encouraged to engage in . . St .
and responsibilities and about pelieies\a ay\fagl fupported by management
and welcome the input the @ d ecision—
ig-a ik ; ganisation, policies and processes are
: % inplace. The information collected through the

ach centre’s key performance indicators. The

14



Part 2; Performance in focus areas

This section reports significant findings in each focus area, not already covered in Part 1.

2.1 Focus area: Governance, management, and strategy

The rating in this focus area for educational performance is Excellent.

The rating for capability in self-assessment for this focus area is Excellent.
For information on this focus area see section 1.6. @

2.2 Focus area: Fresh-e/e-learning

ad specifically enrolled and continued to
g from other institutions) because of the flexibility of

er of students indicated that they would have been excluded from further education
out this flexible e-learning option and were not aware of other providers offering e-

@ ? learning in a similar form to Fresh-e. BEST’s loan of computers and free provision of

internet connections for the duration of enrolment has also made e-learning study possible
for many students who lacked access to computers. Tutors refer to high retention rates in
the National Diploma of Business as indicative of how learners’ needs are being met.

BEST’s focus on ensuring that learners receive their computers promptly upon enrolment
also means that learners are not delayed in commencing their studies (80 per cent of
students receive their computers within two weeks of enrolment).

Students feel supported from the outset of their study. Their level of computer knowledge
is assessed at orientation to identify support needs, and several face-to-face classes are
provided to demonstrate Fresh-e, ensuring students are sufficiently prepared before
studying off-campus. Learners frequently use the one-to-one and extra classes that tutors
make available for further support in a particular area of study. Tutors provide work
schedules and timetables which guide learners in terms of the time they need to set aside at
home to study. Prompt support is provided by BEST’s information technology team,
ensuring learning is not compromised due to technical IT issues.

15



Learners find Fresh-e engaging, personalised, and accessible. They are frequently engaged
by their tutors and other learners via online chatlines and message boards. Students find the
ability to ask and respond to questions via the online message board an additional support
to their learning. Even the shyest person is emboldened to ask questions, find answers, and
therefore get more out of their learning.

2.3 Focus area: BEST People — Careers and Employment

The rating in this focus area for educational performance is Excellent.
The rating for capability in self-assessment for this focus area is Good. @ «
Engagement with BEST People is included as part of the curriculum f@ig cant @
number of BEST’s learners. For the remainder of BEST’s leary le workshops grd o
to-one support are a free service. BEST People’s internal trgets ark to-place 6 t of
‘ui : pradidtes i %;@the centre

\ ' atipn visit, 69.7 per
cent of 2009 graduates had been placed i 14p j %
training. @ E

The service is tailore 5 {o@upport learners with career planning

vit intetwie inks{oorganisations like Dress for Success.

>employer and for the graduate. At times, the work placement can be the
s first experience of employment. The evaluation team heard evidence that a

advised the team of the high regard in which they hold the skills and attributes BEST
learners bring to the workplace.

The centre has been through a number of reviews and has recently had an increase in the
number of staff and a dedicated manager appointed to oversee the centre. For a period prior
to this, staff numbers did not allow for the amount of engagement BEST desired for its
learners. The greater resource is being aimed at increasing links with industry and securing
more work placements. Another recent initiative has been to track graduates at one, three,
and five years after graduating from BEST. Although tracking has just begun, initial data
indicates a significant increase in income post-graduation.

16



2.4 Focus area: Certificate in Tourism and Travel (Level 3)
The rating in this focus area for educational performance is Excellent.
The rating for capability in self-assessment for this focus area is Excellent.

This programme’s achievement rate is about 70 per cent. This has increased significantly
over the last few years. BEST attributes this improvement to ongoing review and
improvements to the programme concurrent with the shift to Fresh-e. Many learners enrol
in the programme with a goal to work in the travel industry. There was good evidence that
during the course of their study learners’ horizons and employment strategies are expanded
as the range of employment possibilities becomes clear. The evaluation team h

learners gaining important computing and customer service skills whlch im

confidence and employability. @ E \

ent rate for 2009 was 67.1 per cent, and the number of graduates
Q@m increased 11.9 per cent.

s area: Dlploma in Pacific Performing Arts (Level 5)

T € rating in this focus area for educational performance is Excellent.
The rating for capability in self-assessment for this focus area is Excellent.

The Diploma in Pacific Performing Arts is a two-year, level 5 programme, run under the
umbrella of the Pacific Institute of Performing Arts (PIPA) which provides students with
practical skills and experience in traditional and contemporary Pasifika performance, acting,
dance, Pacific history, and theatre studies. The programme has become a hub for casting
agents and directors to use as one of their first ports of call when casting Pasifika people.
Students have been cast in a variety of plays, film, and television projects and dance
productions.

PIPA has the option of a summer school which many students take up prior to enrolling.
This is valuable in ensuring that students gain a clear outline of what the programme
involves, and any potential barriers to learning can be identified. Many students undertake
the level 3 Certificate in Screen and Performing Arts prior to enrolling on the diploma
because it provides a broad foundation and a “taster” to the diploma.

17



There are high retention rates and for the 2009 year there was a 74 per cent graduation rate.
Casting agents recognise the calibre of students and the passion for the work they are doing
for the craft and for the industry.

The programme is well designed to match the needs of learners and the industry. Of
particular note is the focus on culture, where all students are encouraged to explore their
cultural identity through the performing arts. This course has attracted high-calibre
teaching staff who, students report, utilise effective teaching methods. Assessment of
student progress is in the form of productions which includes industry feedback on student
performance.

There is strong support for students. Students and tutors réport, “it is like a fa
whereby students are well looked after and value the connections they m
representatives.

The teaching staff reported that they feel well supported by g
the course director reports directly to the managing direcio

vel 3 certificates.

@ E ?ike most of BEST’s programmes, the majority of learners choose to study by distance.

For these learners, the evaluation team heard that the message and discussion boards were
used regularly by learners to pose and answer questions. The peer-to-peer support these
channels provide was valued by the learners. There are evening face-to-face teaching
sessions twice—weekly, and for those who still need support, one-to-one tuition and
Saturday catch-up sessions are available.

Learners told the evaluation team that since commencing the diploma they have been able
to set career and further study goals and feel confident and supported in their ability to
realistically achieve these goals.

Tutors are well supported and have good experience which they bring to the classroom.
Ongoing development has resulted in BEST meeting external moderation requirements.
Learners spoke of feeling well prepared for assessments and this is supported by tutors
using a range of exemplars prior to assessment.

18



A number of organisations regularly take graduates for work-placement opportunities.
Some of these placements have resulted in full-time employment. The feedback from
employers indicates that graduates have useful knowledge and skills which can be of
immediate use in the workplace.

2.7 Focus area: Youth West

The rating in this focus area for educational performance is Excellent.

The rating for capability in self-assessment for this focus area is Excellent.

@ﬂ

of level 1 and 2 certificates during their time with BEST. The ecptye has h rates of &

credit achievement and a significant number of learners acliie % ations
programme is effective at meeting eight-week labow et bufco mes 0

The learners at Youth West are described ag & . Iture of
achievement, evident throughout BEST) ' i ners Tutors
work with learners on futme D hat leb

uld focus on not just a
ie ced are broken down as

: Learners reported that their relationships with their
ere clearer about career options and future study.

@

Youth West supports the younger learners, with the young people
same tutor every day, all week. The evaluation team heard from some ex-
students of guidance and support continuing well after they had left BEST.

a support is provided by a literacy and numeracy tutor and a student counsellor.

19



Actions Required and
Recommendations

Further actions

The next external evaluation and review will take place in accordance with NZQA’s regular
scheduling policy and is likely to occur within four years of the date of this report. -

Thereare o recommendationsarsing fom the externa 1@ Q&@ {%@«
©®@%§%©®
5O 5
g
5 %©%(%

NZQA
Ph 0800 697 296
E eeradmin@nzqa.govt.nz

www.nzqga.govt.nz
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Purpose of this Report

The purpose of this external evaluation and review report is to provide a public
statement about the Tertiary Education Organisation’s (TEQ) educational
performance and capability in self-assessment. If forms part of the accountability
process required by Government fo inform investors, the public, students,
prospective students, communities, employers, and other interested parties. Itis
also intended to be used by the TEQ itself for quality improvement purposes.

Introduction @@ - «
1. TEO in context . @@« K%©

Name of TEO: of E%@ (BEST)
Type: { TE)

Location: @' (WY aita el 1, Hugh Brown
D ; @m land

Delivery si s%% QitEsa

%d: %

@» ourse % ¢ Certificate in Employment Skills (Level 1)

%@%e : o Certificate in Health, Recreation and Sport

(Level 2)

Certificate in Business, Enterprise and
Technology (Levels 2 and 3)

¢ Cerlificate in Business Administration
(Level 4)

» National Diploma in Business (Level 5)

o Certificate in Freight Administration (Level
3)

¢ Certificate in Freight Forwarding (Level 4)

¢ Certificate in Information Technology (Level
4)

¢ Diploma in Computing (Level 5)

o Certificate in Retail and Computing (Level



2)
e Certificate in Retail and Business (Level 4)

o Certificate in Tourism and Services (Level
2)

e Certificate in Travel, Tourism and
Technology (Level 3)

o Certificate in Tourism and Travel (Level 3)

e Certificate in Performance and P
Arts Technology (Level 2) .
o Certificate in Scree %r ng Arts @
(Level 3)
e Diplom 'l rfor
@N Found - a |on
ng) (

@ Certjfi ian Studies (Level 3)
Code of Practics s Yes @
Number@* time of the external evaluation and review

@ v Domestic: 2,149 equivalent full-time students
% (EFTS) (from over 3,300 enrolments), of whom 52
@ per cent are under 25 years of age; 68 per cent
% identify primarily as Pasifika, 36 per cent identify
as Maori, and 14 per cent as
@ European/Asian/Other (students often self-report
more than one ethnicity)
International: currently no international students

Number of staff: 181 full-time equivalents, with 111 of these in
teaching roles

Scope of active BEST has an extensive range of consents to
accreditation: assess up to and including level 6. See:

hitp://www.nzga.govt.nz/providers/ngf-
accreditations.do?providerld=987294007

Distinctive characteristics: BEST’s stated mission is ‘to work with Pacific
people to fulfil the educational, vocational and
business aspirations of Pacific communities, by
providing quality educational programmes that
responsively and effectively meet their learning


http://www.nzga.govt.nz/providers/nqf

%cent significant changes:

Previous quality assurance
history:

and career needs’. Since its inception in 1988,
BEST has grown to become the largest Pasifika-
dedicated education and training organisation in
New Zealand. It is the largest single-entity PTE in
Auckland.

BEST is organised into six ‘schools’, which are in

order of scale: School of Business, Computing and
Enterprise; BEST Youth Academy; Pacific Institute
of Performing Arts; School of Workforce

Development; LOGOS Pacific Institute o ian «

&

ingoption.an
dily.

I also operates a careers and employment
tre (BEST People) staffed by trained
employment brokers and career consultants who
provide career guidance and facilitate work-based
training placements for students, and broker
employment for graduates.

In July 2014, BEST gained NZQA approval for a
new delivery site located on Puhinui Road,
Manukau.

The last EER occurred in 2010. NZQA was Highly
Confident in both the educational performance and
capability in self-assessment of BEST.

BEST was subject to a routine audit by the Tertiary
Education Commission (TEC) in July 2013. A few
relatively minor non-compliances were identified
and three recommendations made. These related
to accuracy in information for the Single Data
Return. BEST has maintained their funding level
since the last EER, and as a result of increased
Youth Guarantee funding being made available
has grown significantly under that funding stream.

New Zealand Qualifications Framework standards
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managed by NZQA form the major part of BEST's
curriculum. Currently this includes 19 systems,
and a total of 227 standards were included in the
PTE’s 2014 assessment plan. This also includes
some NCEA achievement standards. External
moderation results for 19 standards assessed
during 2013 found that 12 met national moderation
requirements, four required modification before re-
use, and one computing standard was ‘not
approved’, not meeting requirements for the
second year in succession. The learner gy

BES G

ani g
ﬁiﬁssesso i
eIect@
a@
@ ing programme review in 2013, the School

% usiness, Computing and Enterprise (SBCE)
% introduced two ‘delivery frameworks’, Niu Malaga
K% and Whanau Fala, into the TEC Student
@ Achievement Component (SAC)-funded SBCE
% programmes. These are intended to support
student engagement, facilitate self-monitoring

@)@@ during study and enhance successful outcomes.
The TEC Youth Guarantee-funded Youth Academy
programmes are facilitated within a distinctly
Pasifika-based teaching and learning model, Ka

Wa'a.

1 Source: NZQF System and Review, QAD, NZQA.



2. Scope of external evaluation and review

Scope — Focus Areas and rationale

environment

1. Governance, management and Mandatory in all EERs
strategy
Z, Fresh-e Blended Learning This is a cross-programme focus

area, relating to a key strate
offer blended learning ogti
students. Currentl

(]

cent of tertiary Hen
select th '- livery
0 “his ar
ongoing
n area eﬂ ability
evebm

N

ES

RN

Ao

3. | BEST People% ’s 4id )
Employme ntre @

[ Msl/suprogramme focus
en as central to BEST’s
y proposition of ensuring ‘valued
outcomes for learners and other
stakeholders’. The centre
provides an important linkage
between all programmes and the
labour market, and represents
significant ongoing investment and
capability development. In
addition, this linkage informs
programme design, delivery and
review. Most BEST learners will
have contact with BEST People
staff during or following their
studies.

4, Certificate in Business
Administration (Level 4)

and Enterprise)

(School of Business, Computing

This SAC-funded programme has
been offered since 2004 and has
the largest student cohort (650
EFTS in 2014). It is delivered at
both the Manukau and Waitakere
sites.

Arts (Level 5)

5. Diploma in Pacific Performing

(Pacific Institute of Performing

This SAC-funded programme is a
two-year diploma at level 5, and is
BEST’s highest level of current

delivery (50 EFTS in 2014). This




Arts) is an area proposed for degree
development and is delivered at
the Pacific Institute of Performing
Arts campus in Avondale.

6. Certificate in Business, Enterprise | These programmes represent 30
and Technology (Levels 2 and 3) | per cent of the BEST Youth
Academy, Youth Guarantee-
funded student body (175 EFTS .
expected in 2014). The
programme includes NCEA le

1 and/or 2 as outcomes. Y

Guarantee-funded '
are an increasi art oRBEST's
portfolio. {%%t anukau

(Youth Academy)

o

and RS AN
7 N\,

web document Pelj G
Review avai bl : z/providers-partners/registration-and-
[ @- rnal-ev: orxand-review/policy-and-guidelines-eet/introduction.

A scoping meeting then took place at the BEST Pagcific Leadership Institute,
Auckland. Present at that meeting were the directors, senior educational
managers, and the lead evaluator. Following provision of additional information on
performance across all programmes, the scope was modified and then confirmed.
To assist with preparing the agenda, BEST also supplied additional information in
the weeks leading up to the on-site phase of the EER.

Four evaluators conducted the on-site enquiry over four days (4-7 November
2014). They were joined by another NZQA staff member who observed the EER
process for the purposes of professional development. Interviews were held with
the directors, senior managers and numerous full-time staff drawn from each of the
focus areas. Interviews (either in person or by phone) were also held with industry
representatives with a knowledge of BEST’s programmes, graduates, and family
members invited by the provider. The evaluators also met with small groups of
students from each of the focus area programmes.



As well as a summary of the organisation’s self-assessment, and specific
educational performance documentation cited above, BEST provided a wide range
of supporting documentation to the evaluators on request during the on-site phase.
These included: programme delivery schedules; graphical models of programme
design; samples of review documents and students evaluations; programme review
and business cycle calendars; strategic and component reviews of e-learning and
information technology systems; minutes of management and programme-level
meetings; and a range of other documents pertaining to programme or project
monitoring and self-assessment more generally. These documents were used to
substantiate information provided in interviews, and/or to provide the evalw@

with more insight into the focus areas. «
A demonstration of the Fresh-e blended learning website was @ @
ion
rief o@)




Summary of Results

Statement of confidence on educational performance
NZQA is Highly Confident in the educational performance of BEST Pacific

Institute of Education Limited.

The reasons for high confidence in BEST can be summarised as follows:
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u ncreas

BEST demonstrates strong educational performance across progra@.

A range of indicators include: a PTE-wide average 73 per cent ¢
completion; average employment outcomes of 71 per cen
education outcomes of 13 per cent (84 per cent positj ). The

figures relate to the 2010-2013 period. @
ude @ i

This achievement is occurring within the
not been well served or otherwise
system. Many students, accordi
social and economic challeng

For many Y adenyy studen @‘,
qualifica @; A
inte "n .

nd directly contributes to the achievement of
srficUlar agpects Tertiary Education Strategy and Auckland Council’s

tion outcomes, including their economic value to the graduate, is
etailed and reliable. This information flows from BEST’s investment into
timely career guidance and job placement activities, and their strong links
with a wide range of employers.

uckla % _
. fowledge of programme-specific, employment and further

The programme portfolio is clearly and intentionally linked to a range of
vocations in the service sector, providing transferable skills and leading to
excellent employment and career outcomes for many graduates. BEST's
investment into maintaining strong labour market links informs the
programme areas.

BEST offers a unique, self-developed model of delivery which includes
blended delivery, and integrates pastoral care, excellent teaching and
connection to employment. Guidance and support uses a coaching and
mentoring approach, with learner support in class supplemented by external
referral to specialist agencies as required.

Management and oversight of staff is purposeful, informed by strategy and
focused on achievement by learners. This delivers on the PTE's key values.
Well-researched and thorough planning has identified the most important
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strategies and changes for the future. Numerous aspects of these plans
have been delivered on already to maintain or raise achievement — in
particular reconfiguring teaching and guidance roles and new programme
delivery models. At a broader level, the board of management and senior
leadership are engaged with their stakeholders and their decisions are
informed by a clear understanding of the social and economic conditions
that have an impact on their students, in particular Pasifika living in
Auckland.

Statement of confidence on capability in self-asse ent

NZQA is Highly Confident in the capability in self-assessment of i . «
Institute of Education Limited. E @

that need strengthening and/or mod
expertise. These respons lat
resourced and thoro @

ital student) and the BEST ‘key propositions? guide
ent and any changes to educational delivery. This is

ATange of useful formal tools are used to capture monitoring data: regular student
surveys (albeit with some response rate weaknesses), student exit interviews, work
placement monitoring, and staff programme-related activity reports. In a few
important areas, the quality and validity of data and its use could readily be
strengthened. Less formal means such as the talanoa® and activities that bring
Fresh-e students onto campus are also important monitoring mechanisms.

Capture and analysis of rich data across the PTE has recently been improved with
targeted staffing (e.g. a specialist data analyst) and a clearer focus on monitoring.
Some staff suggested that this needs to be supplemented with a better information

2 The key propositions are: ensure vocational programmes align with workforce needs (with a
level 4 qualification seen as a key economic benefit); provide an effective brokerage service
between graduates and employers in job placement.

3 Talanoa (‘talk’ or ‘discussion’ in Fijian, Samoan and Tongan) is a specifically Pacific form of
dialogue, used as a context for discussion, planning, catch-up, sharing and advising.
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technology/student management system platform and better capture or reporting of
data in some areas to support efficient and rigorous and timely review, as is
planned.

Interaction and advocacy with others in the sector who share similar concerns for
raising Pasifika educational outcomes strengthens the PTE’s knowledge of how it
can add value, for example by improving pathways to higher qualifications, and
advocacy at government level. The evaluators noted some limitations in the
evidence validating the effectiveness of external links — for example formal industry
engagement around qualifications and comprehensive capture of less-formal
industry feedback through the BEST People channel.

.@a t
g~eonvincingly

Jements that are relevant
and worthwhile.

Overall, NZQA can ex nfiden € s capability in self-
assessment. @

B
@@v@%%&@

design and delivery, as well as the increased scal
report, some aspects of this are very new and,. age
demonstrate that they have led to camprehansive impro
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Findings*

1.1 How well do learners achieve?

The rating for performance in relation to this key evaluation question is Excellent.

The rating for capability in self-assessment for this key evaluation question is
Good. ' ‘

Most students who study at BEST are motivated to gain the skills and kn ge
that will assist them to get better jobs, improve their family incomes ore
secure, long-term employment. They achieve all of these goals-ihci ers. @

Learner achievement is excellent.

‘congruent’ with th
Sampling of th

that it is [ or-purpose. Improvements in the

pe Iso estimated within BEST’s monitoring model
@ period, based on the two most applicable TEC performance

ind hich BEST monitors its performance, course completion

per cent and qualification completion 61 per cent. BEST has
ced a number of measures to lift qualification completions. Noting that
@ employment considerations are the most important factor for the students, and that
students will leave study to take up full-time work, BEST has reshaped programme
delivery to better support concurrent study and work. The Fresh-e blended learning
environment is also being upgraded to better support flexible delivery (see Focus
Area 2.2 for more specific detail on this focus area). The evaluators were provided

with interim qualification completion data for 2014, which indicated that these
strategies are apparently working as planned. Across programmes the results of

4 The findings in this report are derived using a standard process and are based on a targeted
sample of the organisation's activities.

5 'Positive labour market outcomes’ are here defined as: employment of 20+ hours per week,
in work broadly congruent with the vocational area of training, and/or further education and
training. These outcomes are measured two months after leaving the programme by direct
contact with the employer and/or the student.

6 This later model of analysis was developed using information from Careers New Zealand.
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external moderation of assessment by standard-setting bodies is very good,
confirming that assessment decisions are being made at the national standard.

Youth Guarantee-funded programmes have been offered since 2010, when BEST
transitioned from the former Youth Training stream. Approximately 25 per cent of
BEST total student numbers are enrolled in Youth Guarantee programmes.
Although performance has varied widely between cohorts, 2013 course completion
was 71 per cent, qualification achievement 48 per cent, and positive labour market
outcomes 73 per cent. Given that many of these students were ‘not in employment
education or training' (NEETS) when enrolled, and 80 per cent had attained less
than 14 credits at school (and in many cases entered the programme ali
from formal education), these are very good results (see Focus Are
detail).

Ace
X &.. of Pasifika course completions in 2011 only).

e% tadfo the evaluators indicated an upward trend.

@ ntext to understanding BEST’s achievement is the ‘learner profile’,
ctearly understood and closely monitored by BEST. Most of the students
asifika, with a notable 11 per cent increase in enrolment of Maori students
ince 2010. These new students have often not achieved well in the compulsory
education sector and mainly reside in areas of south and west Auckland formally
identified as having high levels of ‘social deprivation’.” The majority of students
enrolled have no formal qualifications. BEST also enrols large numbers of female
students (for example, 74 per cent in the School of Business, Computing and
Enterprise), and most of the students were previously unemployed, beneficiaries, or

stay-at-home parents.

Also important, in line with the ethos of reducing barriers to participation and
achievement, BEST operates an '‘open-entry’ policy, with a formal interview process
(see Findings 1.5). BEST’s Maori enrolments have increased from 25 per cent in
2010 to 36 per cent in 2014. Recognising that achievement (both course and
qualification completion) by Maori students was lower than for other students,

7 hitp://www.health.govt.nz/publication/nzdep2013-index-deprivation
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significant review occurred and specific strategies, staff training and monitoring
have been put in place. These strategies are carefully constructed, involve all staff,
and fit well with other changes to programme delivery models discussed throughout
this report. However, their effectiveness has yet to be evidenced based on BEST’s
data.

BEST has stated goals around providing formal qualifications — particularly at level

4 or above, which according to their analysis are achievable by the students,

provide skills required by the labour market, and will significantly boost incomes

and provide a career pathway. As described above, the PTE's knowledge of

student achievement, and how it relates to ‘distance travelled’, is detaile urate
“and used to leverage improved performance. «

Capture and analysis of rich data across the PTE has recen

eeh improved wj
targeted staffing (e.g. a specialist data analyst) and a ¢ ey us n mondferin
Some staff suggested that this needs to be supplem el With a beli ti

technology/student management system platfo . a% ing of

th
st is currently
designing an upgrade for its i whith is due for

completion in 2015. at staff have access to
reliable, timely and erformdnce tiata to support effective self-
assessment to% dga a the effectiveness of processes and
practice ent, and is working towards achieving this
e
2 i alue of the outcomes for key stakeholders, including

ing for performance in relation to this key evaluation question is Excellent.

The rating for capability in self-assessment for this key evaluation question is
Excellent.

BEST’s programme portfolio, student recruitment practices, guidance strategies,
and labour market liaison all align to the organisation’s key value proposition: ‘a
real job with career prospects lies at the end of [your] course of study’. Evidence
gathered by BEST, and confirmed by graduate and stakeholder interviews and
testimonials, indicates that BEST delivers very effectively on this proposition.
BEST provides excellent value for graduates, their families and the many
organisations and businesses that have employed graduates.

BEST's programme portfolio is informed by the linkage established between the
career potential and earnings lift provided by achieving a qualification at level 4 or
above. Equally, the ‘opportunity cost’ of a one-year programme is seen as
providing a sound return on investment by each student and their fono/whanau.
BEST gathers specific longitudinal outcomes data showing that graduates
dramatically improve their personal income on gaining employment, and the PTE
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has provided this information directly to government.?. The PTE also has extensive
qualitative evidence of graduate outcomes, notably entry to careers — excluding
casualised or part-time (‘zero hours’) positions where Pasifika in particular are
currently over-represented. Although BEST benefits from its location close to
centres of economic activity, the strong labour market outcomes described in
Findings 1.1 have been achieved during a period of international and national
economic downturn.

BEST student achievement also links directly and favourably to the Tertiary .
Education Strategy and the Auckland Council's Auckland Plan — both of which

reflected in the PTE’s own strategic planning. This is particularl
achievement of NCEA level 2, which is a key indicator in =
this evaluation a theme noted was the impact on familie
members recruiting other family members to stud

families, these are the first formal qualifications g Y.
educational workshops in her church to €rsowags
tertiary education. There are some nojalincentives p

referral of new students. Nevértheless evaluation

ude engagement with community stakeholders through

e po 19,\3
BES% estment and efforts to understand and add value
' Qi i%[

-Institute of Christian Studies, the BEST Leadership Academy,
Raise Pasifika (an independent volunteer organisation

eq!i i
eater education outcames for the Pasifika population in Auckland), as

t
an
as participation in the NZQA Targeted Review of Qualifications and formation

f the advisory group on e-learning guidelines.

%

8 Inquiry into 21st Century Learning Environments and Digital Literacy (2012

9 hitp://theplan.theaucklandplan.govt.nz/ Strategic Direction 1, Priority 2: ‘Literacy, numeracy,
educational achievement and skills determine people’s ability to find work, and their income
levels. In Auckland, over 40% of adults have low literacy and just over 50% have low
numeracy skills. Improving adult education and skill levels will improve income levels and
reduce socio-economic disadvantage. Assisting parents into education and employment is a
route out of poverty for families. In addition, the parents’ educational level is linked to
children’s participation in early childhood learning and achievement at school'.
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1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this key evaluation question is Excellent.

The rating for capability in self-assessment for this key evaluation question is
Excellent.

BEST programmes clearly align with workforce needs and skills gaps, the needs of
disengaged young learners and the socio-cultural aspirations of the stakeholders.
Evidence for this alignment includes strong levels of educational achievement in

with employers from appropriate referral of prospective en
and attributes they require; enduring relationships wi

community; and the development of programme
PTE's communities of interest. @ %
Key activities and services within th ctly supp® atched needs
and their maintenance. Th im nte sing from this evaluation
are summarised below: %
% @ wdents wishing to balance family
I;' DIOY

Srystutiapts at BEST elect to study in a blended mode.

ttendance nts as well as ongoing contact with online mentors,
differe from distance learning. Course requirements ensure that the
@ g community’ aspects of BEST are not lost on these students. Their
% n’- ress is also closely monitored, with early intervention implemented as
% required. Following thorough and documented internal and external review,
@ a number of technical investments have already been made to strengthen
this platform, and more are planned. These include 24/7 access by each
student to their own materials and course materials; free 3G internet access
from students’ homes; and a laptop for each student.

¢ BEST People provides an in-house careers counselling and erhployment
centre. Staff in this unit are involved with maintaining links with employers
and brokering work trials and other forms of work placement, as well as
employment. They provide BEST and students with direct and specific
information on the local labour market, monitoring trends and identifying
opportunities. Evidence from BEST’s own evaluations as well as from
interviews with graduates indicates that, in particular, they benefited from
the interview coaching workshops and career planning and goal-setting
components.

¢ The BEST Pasifika Leadership Academy has for the last four years provided
a range of activities including a leadership programme in partnership with
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the University of Auckland Business School. It provides a uniquely Pasifika
approach to leadership development for a small cohort (10-15 students)
annually, and as well as alumni who have enrolled from various industries.
The evaluators particularly noted the role the leadership programme has
played in developing those BEST staff who have been part of the academy
and have progressed in their careers, becoming senior staff at BEST.

BEST has participated in the Targeted Review of Qualifications. The PTE is well
versed in tertiary education policy and funding and quality assurance requirements,
and actively engages in well informed advocacy at government level around
Pasifika strategy and achievement. As noted, the PTE also engages appr tely
in the quality assurance processes of various industry training organisa

PTE adds value to the sector in relation to its educational dehver and E ;
based on reflection on what is most effective.
. % mter@

management group meeting minutes; recard older etings;
activities that engage the family memk \ it
reports; minutes from the Ralse lg X oru n

staff activity
gs; and

submissions to governme d educational progress,

and greatly improved

and their contrib :i ir ! ! c‘mmuntty, are very notable.

@%@

ng for in relation to this key evaluation question is Excellent.

e gfo ability in self-assessment for this key evaluation question is

a d on the ‘distance travelled’ model of measuring learner achievement, and the
ourse results and post-course outcomes being achieved, teaching at BEST is
highly effective.

There is a consistently held belief among staff that every student enrolled on a
suitable programme can succeed, and they work hard to make it happen. This
begins with teaching staff gaining good information about each student from the
initial interview, and the associated needs assessment process. Integration of
strategies for embedding literacy and numeracy teaching practices appear
effective, and some evidence of learner gain (based on national assessment tool
data) is gathered. However, the full potential of the national assessment tool data
is not yet being realised in the Certificate in Business Administration programme.
Overall, learning environments and approaches to teaching are structured
accordingly.

Although there are distinctive differences between programmes offered across
BEST, a team-based approach that blends teaching and pastoral support is being
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implemented around a specifically designed programme model. This provides a
clearly structured focus for the teaching. The curriculum and course requirements
are well understood by staff, and close attention to students’ needs and prior
academic performance informs the teaching. Management and overall control of
processes for reviewing the curriculum all appear sound.

A feature of the teaching is the identification of numerous short-term milestones
that provide achievable goals for students and an opportunity to celebrate success.
In some component courses, students receive a text message indicating and
celebrating successful completion of specific course components. Assessment is
supporting learning and is used as a motivational marker point.

The vocational content of each programme, which in most cases+

students and expose them to new experiences\a 0
use of structured work placement (incl ' il
organisations) allows students to a ski
graduates indicated that job batit™or considered became
a reality forthemas ar mentation of these
arrangements see s n by staff to ensure expectations
and linkages t

1.5 How well are learners guided and supported?

The rating for performance in relation to this key evaluation question is Excellent

The rating for capability in self-assessment for this key evaluation question is
Good.

BEST has effective entry processes, including reliable course information in
brochure and web formats, enrolment guidelines for the ‘enrolment consultants’
who interview applicants, and a set of selection factors that guide and provide
fairness to decisions. Capture and analysis of useful information, including
enrolment trends, is shared appropriately within the PTE. Non-acceptance into
programmes and the reasons why are documented and subject to analysis. Where
there is no suitable programme for an applicant, staff described a range of referrals
they may make to offer an alternative elsewhere. These processes strengthen

19




BEST's aspiration to reduce barriers to participation, while managing the
requirement to achieved contracted outcomes.

BEST has over time developed a programme delivery framework designed to be
distinctly Pasifika in concept, design and operation and based around the concept
of a ‘student learning journey’. The evaluation team found this model to be well
considered and appropriate to the learner profile currently enrolling with BEST.

¢ Inthe Youth Academy, Ka Wa'a is purposefully resourced to provide a
‘wrap-around’ service to enable achievement. The framework enables
(open entry with integrity), engages (teaching and support staff), en
(BEST Life, pathways) and enriches (graduation and broader ou

ces

rts Sama\$ %
g:ﬁ &
%v ess includes discussions with
D cl

d challenges and provides staff

speakers are industry role models and include renowned Pasifika

@ Arts programme. Pacific Institute of Performing Arts
gues
% Fformers from New Zealand and Hawaii. Graduates often maintain an
©@ active relationship with the institute after leaving, including guest appearances

and performance in graduation productions as detailed below (Focus Area
2.5)

As described in Focus Area 2.3, BEST People provide targeted follow-up and
assistance to students who leave a programme before completing the qualification,
or who take time to secure suitable employment. Monitoring of this follow-up is well
documented, and the process for ‘disengaging’ with a former student is carefully
considered and relatively formal. The PTE demonstrates a strong commitment to
resourcing follow-up of students who for whatever reason have not completed their
qualification.

Graduation ceremonies are considered by BEST as a significant indicator of the
satisfaction and value of the programmes, as evidenced by fono/whanau participation
and the specific reflections and comments made at these events.

Key mechanisms used to monitor guidance and support processes and their impact
on achievement are attendance rates (which were noted as lower than the 80 per
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cent target in the Certificate in Business Administration), comparisons of
performance between full-time and campus and Fresh-e cohorts, and surveys, for
which response rates were not particularly high (efforts are being made to get more
detailed feedback from more students).

1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this key evaluation question is Excellent.

The rating for capability in self-assessment for this key evaluation que @
Good. : @
r

in ed ahout

The purpose and direction of BEST is very clear. Staff

arners, and delivers on the PTE's key values.
planning has identified the most important strategies

anehgUidahgeToles and implementing new programme delivery models.
i; broader level, the board of management and senior leadership are engaged

@ E % with their stakeholders and their decisions are informed by a clear understanding of

the social and economic conditions that are having an impact on their students, in
particular Pasifika living in Auckland.

The organisational clustering of programmes and activities (school, academy,
institute, etc) is intentionally linked to particular student needs and
student/stakeholder intended outcomes, rather than being based around student
numbers or operational requirements. This is effective and allows for
distinctiveness in delivery within the overall BEST mission and management
structure. The unique design of roles within teams (for example, mobile facilitators
and programme coaches) is based on reflection on experience in delivery, and on
BEST’s Pasifika education model and the PTE’s goals and values. Staff report that
they feel valued and are passionate about their work — student/graduate comment
supported these views. As has been their past practice, BEST may consider it
timely to conduct a formal staff survey given the size of the organisation and the
changes they are undertaking, adding value to the overall self-assessment
framework.
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New senior management appointments have been made relatively recently,
focusing on enhancing strategic planning, financial management systems,
information technology capability and human resource management. Cross-
organisational professional development is expected and supported and is relevant
to roles and strategy. Plans to significantly strengthen the staff training framework
in relation to, for example, the large number of reconfigured service delivery roles
are in the early stages of implementation. The responses to growth and the
strategic plan are positively reflected in all these activities. The impact of some
major, planned change are, however, yet to be demonstrated. ' '

at times be challenged at the Manukau campus when Fresh-e student oAln

attendance. Capital investment in facilities and procurement of 35 '

occurred appropriately and in accordance with NZQA requi nt %
S

prominent Pasifika sportswoman, and th s Rachic Insti istian

Studies which provides a fees-free iflgate programme s in response to

the educational aspirations of the-ma ifika chu nities with whom

BEST engages. @

S
@;@
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Focus Areas

This section reports significant findings in each focus area, not already covered in
Part 1.

2.1 Focus area: Governance, management and strategy

The rating in this focus area for educational performance is Excellent.

The rating for capability in self-assessment for this focus area is Good.

A major proportion of the large-scale strategic initiatives and pla
reviews are either in an early phase of implementation or

based on timelines provided to the evaluators. This
ll clear, builds on past

caution around ascribing high confidence in the effect

stakeholders. This is reflected in the o
assessment as well as in this focustare

performance and s
staff, as well a

ocus area: Fresh-e Blended Learning environment

@ \% The rating in this focus area for educational performance is Good.

The rating for capability in self-assessment for this focus area is Good.

BEST was an ‘early adopter’ of online learning technologies, launching its first
blended learning programme in 2001. A key milestone in the development of
BEST’s capability in this environment was collaboration with other tertiary
education organisations in a TEC-funded project (2003-2006)." One outcome was
the launch of Fresh-e version 1.0 as the blended learning delivery system in 2007.
After comprehensive review of the current system (including input by external
consultants and tertiary education peers) BEST is in the process of updating to

10 Best collaborated with Wintec, Weltec and Northland Polytechnic in a project to develop
and implement a unique New Zealand courseware tailored (particularly to) Maori and Pasifika
people. Source: Evaluation of the E-Learning Collaborative Development Fund (2007) CORE
Education Ltd.
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Fresh-e version 3.0. Some improvements to usability and guidance have been
achieved as a result of the review, but based on detailed plans, the new version will
clearly enhance the platform as an educational medium if implemented
successfully.

Although the evaluators were cautious in their assessment around the extent to
which the current platform demonstrates exemplary educational performance
relating to outcomes, this focus area was rated as clearly effective in terms of
processes and intended outcomes. Fresh-e allows leaners to self-direct
proportions of their study, while having regular on-campus engagement with

teaching and support staff. This matches learner needs and/or preferenc ith

80 per cent of tertiary school students selecting this mode. Educationa

achievement by these learners is good, although more could b% op
B e ent,

satisfaction and achievement. Some aspects of learnerguidance aroun (‘%
assessment and learning hours, and validation arfey ass ire
iali deve!oping

further consideration and strengthening by

The investment in this innovation, r i

processes for guiding teachers-in-onli ation areuseful and
worthwhile. Fresh-e 3.0 ith the otheriajon information technology
projects and staff pr developme v\ odérway, will almost certainly

which thi

off—ca@
o-‘x. ST People Careers and Employment Service
@ (BEST People)

tihg in this focus area for educational performance is Excellent.

The rating for capability in self-assessment for this focus area is Good.

It was very clear in this evaluation that this significantly staffed and resourced
service (25 per cent of tertiary school staff) is aligned with and supports both
achievement and the key value propositions of BEST: getting students and
graduates into employment and making progress towards a viable career (see
Findings 1.1 and 1.2 for more detail).

BEST People staff have relevant tertiary qualifications and diverse experience and
labour market networks which they use to support learner achievement. They add
value beyond a liaison or brokering role by also delivering clearly focused
employment-related workshops, which students value. Students and graduates
warmly described BEST People as ‘enablers’, ‘followers-up’, ‘encouragers’, and
‘motivators’. Notably, if required, BEST People provides targeted follow-up and
assistance to students who leave a programme before completing the qualification,
or who take time to secure suitable employment. This service provision is beyond
contractual or funder expectations. Monitoring of follow-up is well documented, and
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the process for ‘disengaging’ with a former student is carefully considered and
relatively formal. This reflects the BEST ethos of producing ‘work ready...self-
managing' graduates but ‘[avoiding] creating dependency’.

While there are some new arrangements, such as interrelated roles between

teaching staff and BEST People staff, and these are still being monitored and fully

embedded, the evaluators observed that the service allows teachers to focus on

course content while work experience or post-programme outcomes are being

taken care of by other staff. BEST People also add value by gathering information

on job requirements, labour market trends and employer needs, but evidence was

not strong that this reconnaissance is being either completely captured o

used. In addition, the evaluators noted some variation in formality regaxdi «

structuring students’ workplace arrangements, which carries ng@ should

be addressed. K%

The rating in this focus area for educati &

The rating for capability i rea is Excellent.

The current versio ; j gramis has been offered since 2004
and has the la ot in 2014) of any BEST programme. It

is delivered-at bothithe M itakere sites. In the 2010-2013 period the

cylse comple er cent, and qualification completion of 59 per

&Fe lower than the T average. Completion rates for those electing to
(e the bl ery option are slightly lower. These rates are also slightly
&% nd PTE median for those providers against which BEST makes

g@ risons. However, positive labour market outcomes (see Findings 1.1
ition) generally exceed BEST averages and were 89 per cent in 2013.

The programme content is relevant and has high transferability to a range of
industries and job roles. Graduates interviewed had found employment with a
number of large public sector entities and private enterprises in operational, human
resources, marketing and public relations roles. Of the steadily increasing
proportion of graduates progressing to further study (24 per cent in 2013) many
choose diploma-level courses. Planning and oversight of delivery is very sound.
The results of national external moderation of assessment are excellent.

BEST has detailed and reliable information gathered during needs assessment and
programme delivery and afterwards by the BEST People staff, which they use to
monitor and review this and other programmes in the tertiary school. Changes
have been made to the programme model in this school with a view to lifting
qualification completion rates and, as indicated in Table 1, these appear to be
working as planned.
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Table 1. Course and qualification completions, Certificate in Business Administration,
2010-2014*

2010 2011 2012 2013 2014
Course & .
complation 70% 80% 66% 68% Not supplied
Qualification o i . " 68% (one
completion ek b5 Rate bl% cohort)
Positive labour ”
market Not supplied | 80% 84% 89% o
outcomes

>
*Based on confirmed TEC Single Data Return (apart from the 2014 i E\g}eéults) nd
BEST People monitoring. (6\

The rating in this focus area for edu anc

for thi 3 s Good.
‘ lts for 2011-2013 show that

3 |ploma complete all courses
> |on These results are comparable

The rating for capability in se

II—tim

@ According to the programme leaders, those students who leave the programme
after the first year are usually facing financial pressure to find employment, or
decide to pursue studies in another field. This is supported by comments made by
students and graduates across the focus areas.
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Table 2. Retention and qualification achievement, Diploma in Pacific Performing
Arts, 2011-2014

2011/2012 Enrolled Retained (target 80%) Qualification achievement
Year 1 30 23 T7% 23 77%

Year 2 25 22 88% 22 88%
2012/2013 Enrolled Retained (target 80%) Qualification achievement
Year 1 22 19 86% 18 86%

Year 2 16 16 100% 16 100%
2013/2014* | Enrolled Retained (target 80%) QualificationAchieWament
Year 1 31 31 100% 30 ~N\\ [or%”
Year 2 25 25 100% 2 N M 100\ \V

*Based on BEST's student management system an i0 latio It
are 'in progress') Q\W/{\
SN NS
ws Rag 6\§th e of Performing
gcrBachelor of Performing

An articulation arrangement is in pl allo

Arts graduates to pathway in 8 fin ar of
and Screen Arts. ’o uates egree through this
iffiohaltwo gr chieved the Manukau Institute
orming Arts).

part of major productions, both within New
tiona raduates also regularly return to offer peer support,
%urrent students and assist in the management of

stiors, further strengthening the ‘collective’ strength and goals of

cafion] in the creative industries plays a vital role in democracy by enriching
New Zealand’s culture and providing freedom of thought and expression’. Pacific
Institute of Performing Arts graduates are working successfully in theatre,
television, dance and other, similar fields.

In 2013, Pacific Institute of Performing Arts moved into a more spacious, renovated
site in Avondale town centre; graduates and second-year students described this
as 'a great improvement’. A persistent theme noted by the evaluators was the
‘Pasifika family environment’, the opportunity for students to learn about Pacific
studies, genealogy and history through the creative arts medium. Students reflect
on and share their Pasifika identities, and can express their own unique identities
through performance in small and supportive classes. Pacific Institute of
Performing Arts tutors and other staff provide a ‘safe’ environment for an often
emotionally and physically demanding programme. Students also gain an
important insight into all facets of performance art when they produce a solo
performance as an integrated final assessment in year 2.
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Self-assessment processes — including talanoa sessions, student surveys and
programme review processes — are meaningful and are used to monitor and
improve delivery. The programme leader and tutors are responsive to student
feedback. Although a range of very positive testimonials from industry leaders
were provided, stakeholder contacts were not provided in a timely fashion to
directly triangulate academic, community and industry support and feedback into
the programme. The evaluators noted the recent intention to develop a formal
programme advisory group.

The Pacific Performance core component is a point of difference for this diploma

Performing Arts. The institute would benefit from the implementatio
formal external moderation process for this component. This w

the academic rigour of this component and could be a stro
self-assessment of the programme.

2.6 Focus area: Certificate in Bu %\,
(Levels 2 and 3)
The rating in this focus at @ ational pe *%
The rating for capa se s
or-Z20

stud

Below is

smess En nd Technology (Level 2):

Corfl \
|fty ts (43 per cent) achieved all of the embedded

vailable on the programme: National Certificate in Business
atlon and Computing (Level 2); National Certificate in Employment
% § (Level 1) and NCEA levels 1 and 2. Overall, calculated on an EFTS
@ bams the programme achieved a 64 per cent qualification completion rate.
@ The TEC target was 40 per cent of students achieving NCEA level 2.

Certificate in Business Enterprise and Technology (Level 3):

o Thirty-two of 65 students (49 per cent) achieved all of the embedded
qualifications available on the programme: National Certificate in Business
Administration and Computing (Level 3); National Certificate in Computing
(Level 3); National Certificate in First Line Management (Level 3); and
NCEA level 3. Overall, calculated on an EFTS basis, the programme
achieved a 75 per cent qualification completion rate. The TEC target was
60 per cent of students achieving NCEA level 3.

e The forecast achievement for 2014 indicates that NCEA level 2 completion
is tracking at 53 per cent, and NCEA level 3 at 62 per cent (the TEC targets
are the same as for 2013).
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On request, BEST provided additional data capturing the achievement of other
students who did not achieve all the embedded qualifications available but
achieved credits towards those qualifications. Overall, these confirmed excellent
achievement for students of 80 per cent of those who entered the programme with
no previous qualifications from school. As such, the programme has direct links to
national-level strategies for young Pasifika and Maori as well as helping address
the NEETS phenomenon.™

The programme delivery includes self-paced, but closely guided learning — allowing
students to progress at their own pace. Staff are currently reviewing the delivery of

the embedded qualifications to ensure their self-assessment captures th
picture of achievement, and that there are milestones within the ac o
track student progress, better enabling qualification completio @
. ol with a n be
, i

A particular achievement is re-engagement of stude
challenges (family commitments, peer pressure, livi

and self-esteem, counteracting previous\lgss eqdisatiohal
experiences. In addition, there are@ b ok li s, study skills,
5 tracked through

teamwork and participation.

values and general attitude 0
observations by staff, %

1 1n 2013 Pacific youth ‘not in employment education or training’ (NEETS) in Auckland was
reportedly 23 per cent, as compared with 14 per cent in the wider population. This represents
approximately 9,000 Pacific urban youth, mainly in West and South Auckland (source: Best
Pacific).
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Appendix

Regulatory basis for external evaluation and review
External evaluation and review is conducted according to the External Evaluation

and Review (EER) Rules 2013, which are made by NZQA under section 253 of the
Education Act 1989 and approved by the NZQA Board and the Minister for Tertiary

Education, Skills and Employment.
Self-assessment and participation in external evaluation and revi ; «
requirements for maintaining accreditation to provide an appro me fo @

ot Thr
Programme Approval and Accreditation Rules 2013, whh &? Q'] Z%
under section 253 of the Education Act 1989 a @ b d
the Minister for Tertiary Education, Skills an gt
In addition, the Private Training Establ W- giStratio
registered private training establishigents {a 56

participate in external evaluatio

registration. The Privale
made by NZQA un i

ER) 2013,

enjary Education, Skills and Employment.
gn-university TEOs continue to comply with the

NZQA Boar ’
NZQA is ible for
Hes\alte nitial gra proval and accreditation of programmes and/or
thation. The New Ze d Vice-Chancellors’ Committee (NZVCC) has
s ' r compliance by universities.

ctsthe findings and conclusions of the external evaluation and
¢S5, conducted according to the External Evaluation and Review (EER)

‘ % & report identifies strengths and areas for improvement in terms of the
organisation’s educational performance and capability in self-assessment.

External evaluation and review reports are one contributing piece of information in
determining future funding decisions where the organisation is a funded TEO
subject to an investment plan agreed with the Tertiary Education Commission.

External evaluation and review reports are public information and are available
from the NZQA website (www.nzqa.govt.nz).

The External Evaluation and Review (EER) Rules 2013 are available at
http://iwww.nzqa.govt.nz/assets/About-us/Our-role/Rules/EER-Rules.pdf, while
information about the conduct and methodology for external evaluation and review
can be found at http://www.nzqa.govt.nz/providers-partners/external-evaluation-and-
review/policy-and-guidelines-eer/infroduction/.
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Purpose of this ReportA

The purpose of this external evaluation and review report is to provide a public
statement about the Tertiary Education Organisation’s (TEQ) educational
performance and capability in self-assessment. [t forms part of the accountability
process required by Government to inform investors, the public, students,
prospective students, communities, employers, and other interested parties. It is
also intended to be used by the TEQ itself for quality improvement purposes.

Introduction @ | «
1. TEO in context @@«® @

S

Tau
Pri
First registered: ? ©'

Type:

Domes

Number of students:
& K] 91
N e@. @‘ o full-time
Q Six to eight part-time equivalents

ope t Two NZQA-approved courses that effectively
' operate as one:

- General English

ax
@ E% - English and Optional Outdoors

Sites: One only as above

3

Distinctive characteristics: Taupo Language offers one course currently in
Taupo, which provides access to a variety of
outdoor activities. These activities are seen as an
attraction to studying at Taupo Language, but are
not linked to the academic programme.

General English is offered in a variety of options,
such as full-time and part-time, and varying
lengths to suit the students.

Taupo Language is a signatory to the Code of
Practice for the Pastoral Care of International
Students, and is approved to offers places for
international students from 11 years of age and



over.

Recent significant changes: Taupo Language has recently completed building
extensions which added two new classrooms a
computer suite, and extended two classrooms, as
well as extending the reception and administration
area. A new, purpose-built database is currently
being trialled.

Previous quality assurance  The most recent quality assurance visit by NZQA
history: was a quality audit in 2007, and Taupo Language
met all of the requirements for ongoing r @n
in place at that time. @ @
Other: Taupeo Language was audish Ne K%
Zealand this year andu' aments W@

2. Scope of external eﬁ@ n m@%w
This external evaluation ginclude he ing ' mandatory focus areas:
¢ Governance, ent,
incl

-fg, ' @na fonal students.

ogr mme% inctlded, as this is the only programme currently

1 effefed:
Coa

@)@. Conduct of external evaluation and review

All external evaluation and reviews are conducted in accordance with NZQA’s
published policies and procedures. The methodology used is described fully in the
document Policy and Guidelines for the Conduct of External Evaluation and Review
available at: http://www.nzga.govt.nz/providers-partners/reqgistration-and-
accreditation/external-evaluation-and-review/policy-and-guidelines-eer/introduction/

This external evaluation and review involved two NZQA lead evaluators and was
conducted over two days on site in Taupo. The evaluation team interviewed
management, teaching staff, and a sample of students, and reviewed a sample of
the organisation’s documentation to confirm and validate the evidence discussed
with the personnel above.

Taupo Language will have an opportunity to comment on the accuracy of this report,
and submissions received will be fully considered by NZQA before finalising the
report.


http://www.nzqa.qovt.nz/providers-partners/reqistration-and




Summary of Results

Statement of confidence on educational performance

NZQA is Confident in the educational performance of Taupo Language and
Outdoor Education Centre.

Taupo Language enrols students from a wide range of countries, including Saudi
Arabia, China, Thailand, and French Polynesia, with approximately one-third of the
students either returning to Taupo Language or choosing the school base
word-of-mouth recommendations from family members and other stu

have experienced success. This indicates that Taupo Language i @
respected institution within its graduate community.

progress and moving to successively hi kT .‘ 8 '
and gammg confldence in using Engl '5
~ academic progress.

nal English Language
Testing System es strrently benchmarking its

students’ ac ' S 3 0 internal or external measures, which
would est 3 against which to evaluate how well students

enrol Language for a varisty of reasons, such as to improve
e English language for travel, to improve their employment
‘ eir home country, or to gain entry to higher-level courses. A

sommonly being achieved.

Taupo Language is using two English-language level descriptor rating systems;

one during the course of study, and a separate rating system for students’
graduating certificates. While these rating systems are independently valid, there is
potential for them to cause some confusion for students with a limited
understanding of English.

Statement of confidence on capability in self-assessment

NZQA is Confident in the capability in self-assessment of Taupo Language and
Outdoor Education Centre.

Taupo Language reviews its performance using a mix of informal and formal
processes that are appropriate for the size of the organisation. Overall, the focus
of these review processes has been on compliance rather than being evaluative in



nature. Although Taupo Language is developing an annual plan to review all
aspects of the business, this has not yet progressed to a detailed stage to show
how these reviews will be conducted evaluatively. While Taupo Language’s quality
assurance focus has been on compliance, such as with the English New Zealand
quality standard, the organisation is developing processes to evaluate how well it is
performing as an educational organisation overall.

Taupo language has developed processes to review how well students needs are
being met and how well they are progressing and achieving. For example, staff
monthly meetings to discuss and review school processes and students’ progress,

Taupo Language has a well
policies and procedure
organisation has n

assurance as ﬁ%
0 vide
is c

&ly to I&ad to Taupo Language developing its capability in

am is confident that the developing processes are likely to be effective
@ ncreasing the organisation’s ability to track, monitor, and improve performance.

TEO response

Taupo Language has confirmed the factual accuracy of this report.



Findings’

1.1 How well do learners achieve?

The rating for performance in relation to this key evaluation question is Good.

The rating for capability in self-assessment for this key evaluation question is
Adequate.

Taupo Language students undertake a placement test on arrival in Taupo t
determine the appropriate English-language class level. Staff and stud
interviewed confirmed that this test works well for them, with very

moving up or down a level in the first few weeks.
Students' progress is monitored by weekly tests, and § LTash
i evalug "

are entered in a database. The database was s
provides adequately for monitoring individ
A new database and student manage

as reee
still being adapted to best meet the okgan q -ew; w tool will have
the capacity to allow Taupo @g S % aports that will help them
monitor and evaluate progress in etail such as comparing current

students’ performan :
sed-satisfaction with the rates of achievement,

hat students make steady progress through

Students affe’sta
and -.-- sighte
ass leygls. H er, Taupo Language does not yet benchmark its
rates % internally or externally to verify how well they achieve.
tud @ ess to a set of English-language level descriptors to rate their
{

d pfogress.
eel set up and is

when considering moving up a class, and when they complete their
es\students are given a leaving certificate with the English class level achieved,
hich includes a table of level descriptors. However, these descriptors are different
from the first set noted above. The evaluation team considers that this may be
potentially confusing for students and recommends using one set only.

Taupo Language’s self-assessment in this area has a higher focus on having the
right records than on the analysis of the records and the subsequent interpretation
to determine how well learners are achieving.

! The findings in this report are derived using a standard process and are based on a targeted sample of
the organisation’s activities.



1.2 What is the value of the outcomes for key stakeholders, including
learners?

The rating for performance in relation to this key evaluation question is Good.

The rating for capability in self-assessment for this key evaluation question is
Adequate. ‘

Taupo Language has been in business as an English language school for 20 years,
and approximately one-third of its students are either returning for a second time or
enrolling from referrals from family or friends, indicating that past and current

interviewed at this evaluation commented that they value their imprqued ak
the English language for personal reasons such as helping ’che%a (6
' in

|
economic reasons such as improved employment opport S i ithome
i d acces ighg

country, and for achieving IELTS scores specifically fe
academic courses. Taupo Language tracks the-desti
and a significant number have been able

entry to higher study in New Zealand o

%..‘ and
e&‘ ebo ough the recruitment agents. Students are surveyed
re @?% rmine their level of satisfaction with the programme. While the
@ Is survey process indicate high student satisfaction, the survey tool
If has been constructed poorly and was likely to provide invalid data because of
@ this. Subsequent to the onsite visit this survey has been re-developed and

improved. The organisation’s self-assessment capability in this area is likely to
improve with improvements to the student survey.

1.3 How well do programmes and activities match the needs of
learners and other stakeholders?

The rating for performance in relation to this key evaluation question is Excellent.
The rating for capability in self-assessment for this key evaluation question is Good.

Taupo Language has developed its own placement test, which all students take on
arrival. This is used to determine the most appropriate English-language class
level for each student to enter initially. For all but a few students this test works
well, with very few students being shifted from their initial class in the early weeks.



Students spoken to at this evaluation confirmed that the placement test was
valuable and accurate and that they had been placed into appropriate classes.

One of the main reasons international students travel to New Zealand to study
English language, and to Taupo Language in particular, is to meet other students
from different countries. To that extent, Taupo Language meets this need well by
limiting enrolments from any one nationality group and accommodating students’
requests to be placed in classes with nationalities other than their own.

Taupo has arrangements with a number of people in the community who act as
“counsellors” for international students. These counsellors are available w

students first arrive and at any other time when a student needs the su
someone who speaks their first language. @

parents, with students to check they are comfortable a
accommodation, and with the parents or age nX” '

This process has ensured that students
emerging issues are well managed.

As in other areas review
more on ensuring th
it is required to :

@)@.4 How effective is the teaching?

The rating for performance in relation to this key evaluation question is Excellent.
The rating for capability in self-assessment for this key evaluation question is Good.

Taupo Language uses a range of internationally recognised English language
course texts, and supplements these with a variety of current events stories, DVDs,
internet articles, and related resources to support and vary the standard texts. This
approach is successful in maintaining teacher and student interest and provides a
stimulating and constantly varied learning environment. A recent building
programme has added two classrooms and extended two others, significantly
improving and enhancing the learning environment.

The organisation has a sufficient number of well-qualified and experienced
teachers of English to speakers of other languages to maintain small class sizes of
approximately ten students each. Students and staff interviewed commented on

10



the high quality of teaching and the high degree of mutual respect experienced at
Taupo Language. The organisation maintains a large pool of appropriately
qualified and experienced relief teachers who are available to be called on as
needed.

Taupo Language reviews staff performance at least two times a year through
teaching observations by the director of studies and a peer, and by reviewing
students’ achievements. This process is working very well, and the director of
studies is exploring further options to improve the evaluative nature of this
appraisal process, such as staff carrying out self-reviews. Staff are actively
involved in professional development within Taupo Language and also tr
other centres for seminars as time and money allows.

Taupo Language has well-e
the effectiveness of teachess

is for monitoring
ews and how well its
: gre with weekly tests, and

iorral st 8'years receive monthly updates via
the recruitpment S- already noted, Taupo Language has begun to
introguc : ropean Framework, partly for the purpose of

@ j benghmar inst which to judge how well students are achieving.
@

(‘#\

@ The rating for capability in self-assessment for this key evaluation question is

Excellent.

parents of inte

Students at Taupo Language are very well supported in their studies. On arrival,
students receive a handbook which includes relevant information about New Zealand
and the Taupo district, and local contact phone numbers in case of emergencies. A
student card is provided with key information and any-time contact phone numbers in
English and the student’s first language. The organisation provides students with
personal support in the first few days by counsellors fluent in the students’ first
language to familiarise new students with the local area.

The evaluation team observed a respectful relationship between staff and students
and a high level of awareness by staff of specific cultural and religious needs.

Two times a year Taupo Language reviews how well it meets the requirements of the
Code of Practice for the Pastoral Care of International Students. Appropriate
processes for students to share concerns in a confidential manner are maintained in
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either written or oral format. Issues that are identified are dealt with in a sensitive
and appropriate manner. All homestays are police-checked every three years and a
dedicated support person visits homestays periodically to ensure the security and
safety of the students.

Regular and appropriate communications are maintained with students’ parents. For
example, monthly updates are sent to parents via the agents of under 18-year-old
students. These updates include academic progress, notes regarding homestay
arrangements, and any other relevant information.

and fairly and a very good level of documentation is maintained of all ste
resolve the matter. Average attendance rates are approximately 9

When serious discipline issues occur, which is very rare, they are dealt with gutickly
%%

discussed regularly and improvement
monitoring attendance or follpgi
classes. Inthis area t
processes to track a
an ongoing basi$

@ﬁe
dUC 10

Th \.- ormance in relation to this key evaluation question is Excellent.
a

g for capability in self-assessment for this key evaluation question is Good.

ned evaluative self-assessment

the
ol
gevernance and management in supporting

@ aupo Language has been in operation for 20 years, owned and operated by the

same owner from the time of its founding. It was evident at this evaluation that the
owner cares passionately for the success of Taupo Language and has accumulated
considerable experience in operating a language school, managing for change, and
focusing on the interests of students. The school has a very dedicated staff, who
are well qualified and experienced for teaching English Language. Taupo
Language also has a large pool of experienced and qualified relief teachers, who
are available when needed, providing appropriate quality of tuition and continuity
for students.

This is a very well-resourced language school, with a wide range of suitable
internationally recognised texts and considerable supplementary teaching material
to maintain the fresh interest of students and staff. A recent building programme
has been completed, resulting in two new classrooms, including a computer suite,
two enlarged classrooms, and an enlarged office and reception space.
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Taupo Language is providing international students with excellent learning
environments and resources. Both students and staff interviewed at this evaluation
commented very positively on the resources and classrooms. Staff noted that
when new resources are requested they are generally purchased quickly.

Taupo Language has a director of studies to oversee the English language
programme, and is currently developing an overall syllabus. Some minor areas are
incomplete, such as the English-language level descriptors. Two slightly different
sets of rating descriptors are currently used, one for students to check their .
progress against when requesting to be shifted up a level, and one on the reverse
of the graduating certificate. This has the potential to confuse students w@

ave
English as a second language. «
Taupo Language collects and reviews some performance info rﬁ%z, utfs in the @
alua appregach &

process of developing an annual planning cycle to build-¢

quality assurance. However, as an organisation, s
compliance than evaluating how well it is pe 5 g educati6 0 ation
overall. 5 @
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Focus Areas

This section reports significant findings in each focus area, not already covered in
Part 1.

2.1 Focus area: Governance, management, and strategy

The rating in this focus area for educational performance is Good.

The rating for capability in self-assessment for this focus area is Good i@ «
2.2 Focus area: Student support including internatios dents K%©

xcellen

_—
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Recommendations

There are ho recommendations arising from the external evaluation and review,
other than those implied or expressed within the report.

Further actions

The next external evaluation and review will take place in accordance with NZQA’s

policy and is likely to occur within four years of the date of this report. @ «
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Appendix

Regulatory basis for external evaluation and review

Self-assessment and external evaluation and review are requirements of course
approval and accreditation (under sections 258 and 259 of the Education Act 1989)
for all TEOs that are entifled to apply. The requirements are set through the course
approval and accreditation criteria and policies established by NZQA under section
253(1)(d) and (e) of the Act.

In addition, for registered private training establishments, the criteria
for their registration require self-assessment and external evalua#f
an organisational level in addition fo the individual courses

AN
ampliarice by the

g Committee (NZVCC)
e ol oris of the external evaluation and
ding to the policies and criteria approved by the

gf Qs ths and areas for improvement in terms of the
: : nal performance and capability in self-assessment.

External evaluation and review reports are public information and are available
from the NZQA website (www.nzqa.govt.nz).

This report refle
review pr Melzils

Information relevant to the external evaluation and review process, including the
publication Policy and Guidelines for the Conduct of External Evaluation and
Review, is available at: http://www.nzqa.govt.nz/providers-partners/registration-
and-accreditation/external-evaluation-and-review/policy-and-guidelines-
eer/introduction/
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Purpose of this Report

The purpose of this external evaluation and review report is to provide a public
statement about the Tertiary Education Organisation’s (TEQO) educational
performance and capability in self-assessment. It forms part of the accountability
process required by Government to inform investors, the public, students,
prospective students, communities, employers, and other interested parties. It is
also intended to be used by the TEQ itself for quality improvement purposes.

Introduction

1. TEO in context

Name of TEO:
Type: i
Location: @ "
Delivery si e @
Firshre ) @ bruary 1993
@

» General English courses at six different levels

current
eredx% with varying combinations of outdoor activities

at the learners' choice

@ s Preparation courses for IELTS (International

English Language Testing System) and

@E E Cambridge FCE (First Certificate in English)

examinations
¢ Pre-secondary school course

Code of Practice signatory? Yes for learners 14 years of age and above; Taupo
Language also holds approval to host study groups
for international learners 11-13 years of age.

Number of students: Approximately 200 learners in total per annum
(37 enrolied at the time of the on-site visit)

Number of staff: Management: three
Contracted English teachers: eight
Contracted (on-call) student counsellors: six

Scope of active As per courses currently delivered
accreditation:
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Distinctive characteristics:

oz

o Learners come from over 20 different
countries. Significant representation includes:
Saudi Arabian, New Caledonian and Japanese
(20 per cent each), and Tahitian (10 per cent).

66 per cent male learners; 34 per cent female

Learners are usually attracted by the small
town atmosphere of Taupo, the English
language-only environment around town, and

its proximity to a variety of outdoor adventure
activities. %
Learners predominantly enro rm

courses (defined as les 1R weeks). The
average duration o enrolmenf
which accoun 0-90

a

e of the on-site visit, 75 per cent of

years.

% rners were under the age of 18. The
@(: % verage age of learners is usually about 20

&significan’t changes:

Previous quality assurance
history:

Other:

e Taupo Language is a member of English New
Zealand.'

The previous external evaluation and review (EER)
of Taupo Language was conducted in 2010.
NZQA was Confident in both the educational
performance and capability in self-assessment of
the language school.

Taupo Language receives no external funding
support from government agencies, other than
through the Tertiary Education Commission for

' English New Zealand is an assoclation of English language providers, with quality
assurance responsibilities for its members. Membership is voluntary but also restricted. For
more information see www.englishnewzealand.co.nz. Some special arrangements apply for
the quality assurance of English language schools as agreed between NZQA and English
New Zealand. For more details, see http://www.nzqga.govt.nz/providers-partners/external-
evaluation-and-review/english-language-schools-quality-assurance/.
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delivering the English for Migrants programme.?

2. Scope of external evaluation and review

The scope of this EER included the following mandatory focus areas:

The other focus area selected was:

¢ Governance, management and strategy

o International students

e General English

AR

studies with various outdoor activities.

All learners at Taupo Language are enrolled in the Genera g@n ;
although many of the learners supplement and/or sub rtioh of th

W

tion/s eMal-eyalration-and-review/policy-and-guidelines-eer/introduction.
= Q

x ceived are fully considered by NZQA before finalising the report.

anguage requested this EER, originally scheduled for the latter half of 2014,

@t@ brought forward to January 2014.

Self-assessment materials were delivered to NZQA in a timely fashion to inform the
scoping of this EER, including the 2013 audit from English New Zealand.

Prior to the scope of the evaluation being finalised, the lead evaluator met with the
owner/director and director of studies in person to agree on the focus areas and
logistics of the on-site visit.

The evaluation team comprised three evaluators, including an associate evaluator
with expertise in the delivery of English language programmes to speakers of other
languages. The on-site visit was conducted over one and a half-days. Interviews
were held with the owner/director, the director of studies, the manager, five English
teachers and nine learners. One of the six student counsellors and a homestay
host were visiting the school and the evaluation team interviewed them as well. A
range of documents was sampled and reviewed.

% In 2013, Taupo Language enrolled one learner under this programme.
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Summary of Results

Statement of confidence on educational performance

NZQA is Highly Confident in the educational performance of Taupo Language
and Outdoor Education Centre.

o Learners’ self-evaluation at exit interviews, together with the use of the ‘can-
do’ statements from the Common European Framework of Reference for
Languages (CEFR) as a self-evaluative tool in the classroom,
overwhelmingly confirmed systematic improvements in the learn
knowledge and use of the English language (see Findings

w

)-

e Throughout their course of studies, learners enha eir itive
abilities such as self-confidence and, in the ¢ rlear
independence (see Findings 1.2).

e All English teachers are experie pria ' teaching
& aily-like

jall class s
environment foster a el g relat i een the learners and

the teachers (se 4).
o S alI of duty and provides excellent

arners, well exceeding the minimum
f Practice for the Pastoral Care of

ment team, responsible for governance and management
effective and efficient. The owner/director demonstrated

% ethal factors, and successfully led the language school through these
@ ongoing challenges by adjusting its offerings and operations accordingly

(see Findings 1.6).

o There is very strong evidence of the value of outcomes to major
stakeholders such as the local community, local schools, outdoor activities
providers within the region, and the New Zealand government; through
marketing of the Taupo region overseas and the contribution towards
promoting international education and tourism; and through learners’
involvement in community voluntary work (see Findings 1.2).

o While recent outcomes for the IELTS preparation course are inconclusive
for statistical reasons (see Findings 1.1), and upgrades to some classroom
technology may be desirable (see Findings 1.4), these issues do not
overshadow the highly positive overall performance of the language school.
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Statement of confidence on capability in self-assessment

NZQA is Confident in the capability in self-assessment of Taupo Language and
Outdoor Education Centre.

e The evaluation team found many effective processes and mechanisms in
operation at Taupo Language for collecting, analysing and understanding
the needs of its stakeholders. This is confirmed and commended in the
2013 English New Zealand audit of the language school (see Findings 1.3).

e Taupo Language operates an i
useful data. The s

i ste 5 Sintains a lot of
l‘ - 16 understand its
SN S

- \; &8s and achievements.

ve the u o% or measuring and monitoring
& e .5 mu comes at an organisational level (see

@ i -term learners and around the overall educational
cross the school (see Findings 1.1).
% ersight that resulted in non-compliance with one of the English New
Zealand’s prescribed standards, although remedied immediately, was
@ slightly disappointing considering that Taupo Language has high regard for

its membership status with English New Zealand (see Findings 1.6).
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Findings®

1.1 How well do learners achieve?

The rating for performance in relation to this key evaluation question is Good.
The rating for capability in self-assessment for this key evaluation question is Good.

Taupo Language considers itself successful in educational achievement when
learners are satisfied with their experience and report that they have gaine me

course of study.

All learners achieve at Taupo Language o1t ;
have enrolled in and gaining some i in Enylis 2 i
was told that no learners g u ed out — evanwbien \upfavourable family
circumstances struck,th er always refufne ome stage to complete their
remaining studie @ ool. O

erisH. & €nrdlleed

majority of
cent.

(93}

the |

It is evident that Taupo Language emphasises the progress and achievement of the
individual learner. Taupo Language uses the can-do statements from CEFR as a
self-evaluative tool in the classroom and to collect data to form the learners’ six-
weekly reports. Each learner is given regular quizzes and assessments to gauge
their progress, with feedback and reports given afterwards by way of one-to-one
discussions with the English teacher. This process is learner-focused and ensures
individual needs are well catered for. The use of CEFR confirms there are
systematic improvements in the learners’ knowledge and use of the English
language.

Taupo Language compared the ‘journey travelled’ of its learners with two other
English New Zealand members, but decided to disregard the comparisons because
of significant differences in learners’ characteristics. Nevertheless, while the

® The findings in this report are derived using a standard process and are based on a targeted
sample of the organisation’s activities.
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combination of English and activities may be different to the programmes offered at
some other private training establishments, the evaluation team understands this is
not unique and there are other English New Zealand-affiliated language schools
that offer similar combinations of learning and activities. There remains potential to
identify a way to compare educational performance, even taking into account the
special characteristics of this language school. Overall, Taupo Language was
unable to convince the evaluation team that there are sufficient processes in place
to ascertain overall organisational performance in education, beyond course
completion rates and individual learner progress, as mentioned.

1.2 What is the value of the outcomes for key stakeh ing: i;
learners?

The rating for performance in relation to this key % gquestion is
@ eva is'Good.

heManguage school

The rating for capability in self-assessment f

Taupo Language produces outcomes v i

notieeably independent through their
uage.

portant\s\the v of outcomes to other key stakeholders. The local
i ' he opportunity for cultural exchanges through hosting
F ners. A local school spoke highly of a mutually beneficial
here Taupo Language arranges homestay placement and payments,

meant that the local school is able to receive the benefits of having such
international learners from Taupo Language attending the school. Activities
providers benefit from the extra custom Taupo Language has brought to the region.
Learners are involved in the community through volunteering. For example, during
a recent camping trip, learners volunteered and performed basic maintenance work
on a section of the New Zealand Cycle Trail. The evaluation team also sighted a
newspaper article (dating back several years) reporting that the language school is
estimated to have injected some $3 million into the local economy each year. This
is not insignificant for a small provincial town like Taupo. These activities and
outcomes are in line with current Government priorities for promoting international
education and tourism.

Taupo Language regards referrals and repeat business as crucial indicators of the
value of outcomes to key stakeholders. On that count, the language school is
performing remarkably well, with 69 per cent of its learners for the year ended June
2013 enrolled either as returning learners or referred by family and friends. A small
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group of learners matriculate to secondary schools, and the owner/director has
followed up on their progress and found that graduates of the pre-secondary school
course are well-prepared for secondary school education in New Zealand. These
are good self-assessment measures for a language school.

Taupo Language recently began collecting graduates’ contact details and
destination outcomes data, as the school is interested in maintaining longer-term
contacts with graduates for better understanding of the value of studying at Taupo
Language. This is not a simple task given the nature of a language school and the
characteristics of its learners. As such, Taupo Language is commended for this

initiative. The first analysis of this data is expected to be available in Marc 14.
NZQA looks forward to seeing the results and how this initiative contri
continuous improvement of the language school by the next rouﬁ n. @
1.3 How well do programmes and activiti ge n
learners and other stakeholders? %
: h/égt

The rating for performance in relatiog{o ior is Excellent.

i aluatiomg i
A
The rating for capability in sel 5 fuation question is

Excellent. @
nnes with a variety of combinations of

Taupo Langua

ring the course of studies. Individual learning plans are developed
uide learners in meeting their goals. At graduation, learners complete
it questionnaire which includes a self-evaluation on whether their study
@ bjectives were met. Taupo Language uses the results of the questionnaire to
establish whether the goals set down at the beginning of the course are achieved
by the end. The evaluation team commends the school for this practice, especially
the fact that the learner is involved throughout the process, from setting goals at
the beginning to self-appraisal at exit, with regular review discussion between the
teacher and the learner.

Taupo Language has many effective processes in place for the language school to
self-assess against this key evaluation question. For example, programme review
is a standing topic for discussion and reflection in the monthly meeting of teaching
staff; feedback from agents is sought periodically to inform the changing needs of

different markets and to identify possible areas for continuous improvement.
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1.4 How effective is the teaching?

The rating for performance in relation to this key evaluation question is Excellent.

The rating for capability in self-assessment for this key evaluation question is
Excellent.

Teaching is highly effective at Taupo Language. All English teachers are

experienced and appropriately qualified in teaching English as a foreign language.

The evaluation team heard evidence that all academic staff at Taupo Language

work collaboratively and constantly share their knowledge and practices, through

peer observation, internal workshops and regular meetings. Teaching is ely

observed by the director of studies. Staff appraisals are conducted i@ «
DN

appear to be effective in encouraging a self-reflective culture a

professional development. A maximum class size of 10 utes\o'an inclusi
family-like environment where teachers and learner. appo in

some cases, life-long friendships.
Effective moderation practices at Taupe{an .& are fair,
reliable, reflect learning outcomes , N, ts and progress.

_re- rate

. Learners interviewed confirmed that they are well
u results and progress through regular feedback and reports.

ion team noted that, based on on-site observations and feedback from
demic staff through various channels, there appears to be a common desire to
upgrade some of the classroom technology. However, given that — based on all
evidence available — learners did not seem to share the same concerns, this
weakness does not detract from the excellent teaching and assessment practices.

Taupo Language has a wide variety of feedback mechanisms to gauge teaching
effectiveness. For example, learners are invited to write to the owner/director each
month on any issues or concerns; each learner has a one-to-one session with their
teacher every six weeks fo discuss academic progress and achievements, as well
as learner feedback on any issues or concerns; learners are surveyed regularly and
the results are collated and analysed by the management team, which showed the
learners are highly satisfied with the teaching and their own progress. The
evaluation team heard evidence of how a recent complaint was handled and
resolved — and considered the whole process to be effective and respectiul to all
concerned, and clearly demonstrated that a reflective and learning culture is well
embedded within the language school.
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1.5 How well are learners guided and supported?

The rating for performance in relation to this key evaluation question is Excellent.

The rating for capability in self-assessment for this key evaluation question is
Excellent.

Taupo Language is compliant with the minimum legal requirements specified in the
Code of Practice for the Pastoral Care of International Students (Code of Practice).
For example, regular reports on learners’ progress and well-being are
communicated in writing to the parents of learners under the age of 18 (via their
agent, where applicable). The language school also conducts an annual
review using a Code of Practice checklist to ensure continued complign

In addition, Taupo Language provides pastoral support to inter @em
beyond the minimum requirements of the Code of Practi re Is‘a goo
evidence to confirm that Taupo Language takes aII re eps to

safety and well-being of all its learners.* This ‘ leva t i ant
proportion of the language school’s learn the % oung as

13 years old).

The evaluation team mterw ro f lear ] ajorlty of whom were
under the age of 18. All er\new emely happy with the
language school an experlence in Taupo mcludlng

el learner surveys and exit questionnaires are
or example, Taupo Language upgraded its computers
ork at the request of learners. Results from these regular

t also commended on ‘the excellent care [Taupo Language] provide[d] to all
tudents, particularly the pastoral care involved with younger learners’.

1.6 How effective are governance and management in supporting
educational achievement?

The rating for performance in relation to this key evaluation question is Excellent.

* Examples noted by the evaluation team include having a group of student counsellors, who
speak the native language of the learner, meet and induct all learners under the age of 18, to
assist their settling into Taupo and a homestay environment; police checks on all homestay
families, not just those who host learners under the age of 18; re-checks of all homestay
families on a three-year cycle; staff visits to all homestay families every six months for
continuous assurance of their suitahility; provision of comprehensive information about the
school, the course, the homestay host family and Taupo to all learners prior to their leaving
their country; an identity card with emergency contacts, such as the school and the learner's
homestay host, being available from the first day of the learner's arrival.

5 At the time of the on-site visit, 28 of the 37 learners were below the age of 18 years.
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The rating for capability in self-assessment for this key evaluation question is Good.

The small management team is highly effective and efficient in carrying out the
governance and management function. Each of the three members brings
complementary skill sets to Taupo Language. The organisational structure, roles
and divisional responsibilities are clearly defined, well documented in the quality
management system and contribute to the sleek operation of the school. The
management team meets weekly. The evaluation team sampled some meeting
minutes as well as associated action plans and concluded that the meetings are
purposeful and highly valuable.

outdoor activities appears to
S meticulous in the health and

procedures are now incorporated into academic staff employment contracts upon
receiving advice from an external consultant.

The database was demonstrated during the on-site visit, and the evaluation team
found it to contain comprehensive information. Evidence is abundant that the
language school analyses such information for market segmentation. There is
room to improve the use of data for measuring and monitoring teaching
effectiveness and overall outcomes at an organisational level.

Taupo Language actively liaises with two other English New Zealand-affiliated
language schools for sharing intelligence and best practice. It is evident that Taupo
Language considers English New Zealand as its primary association and has an
extremely high regard for any advice tendered through that forum. The evaluation
team noted one compliance issue identified during the 2013 English New Zealand
audit, which was promptly attended to and is being managed effectively by Taupo
Language.

Final report
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Focus Areas

This section reports significant findings in each focus area, not already covered in
Part 1.

2.1 Focus area: Governance, management and strategy

The rating in this focus area for educational performance is Excellent.

The rating for capability in self-assessment for this focus area is Good. @

2.2 Focus area: International students

The rating in this focus area for educational per‘formar@ [ent
The rating for capability in self~assessment 0 reai c

2.3 Focus area: Gener. is
The rating in this fo cat[ na

The rating fo c self -a " R

ceis Excel!ent

. this focus area is Good.

Final report
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Recommendations

NZQA recommends that Taupo Language:

Improve self-assessment practices, especially in areas of external
benchmarking that are relevant to the English language industry, and use all
available data currently collected to understand the overall organisational
educational performance.

Continue liaising with selected English New Zealand-affiliated language
schools that have been recently evaluated by NZQA and reported to have
effectively adopted newer technologies, and assess whether th i

investment.

Review current processes to ensure ongoing comy geWi standard
prescribed by the industry body that the Ja

Final report
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Appendix

Regulatory basis for external evaluation and review

External evaluation and review is conducted according to the External Evaluation
and Review (EER) Rules 2013, which are made by NZQA under section 253 of the
Education Act 1989 and approved by the NZQA Board and the Minister for Tertiary
Education, Skills and Employment.

Self-assessment and participation in external evaluation and review are

requirements for maintaining accreditation to provide an approved program
all TEOs other than universities. The requirements are set through the
Programme Approval and Accreditation Rules 2013, which are also
under section 253 of the Education Act 1989 and approved by t
the Minister for Tertiary Education, Skills and Employmen

In addition, the Private Training Establishment Regist
registered private training establishments to underi

Evaluation and Review Rules (EER) 20
The Private Training Establishment R&gis

0
!ss sfrengths and areas for improvement in terms of the

ducational performance and capability in self-assessment.

rnakevaluation and review reports are one contributing piece of information in
etermining future funding decisions where the organisation is a funded TEQ
ubject to an investment plan agreed with the Tertiary Education Commission.

External evaluation and review reports are public information and are available
from the NZQA website (www.nzqa.govt.nz).

The External Evaluation and Review (EER) Rules 2013 are available at
hitp://www.nzqa.govt.nz/assets/About-us/Our-role/Rules/EER-Rules.pdf, while
information about the conduct and methodology for external evaluation and review
can be found at http://www.nzqa.govt.nz/providers-partners/external-evaluation-and-
review/policy-and-guidelines-eer/introduction/.

NZQA
Ph 0800 697 296

E gaadmin@nzqa.govt.nz
www.nzga.govt.nz

Final report
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Purpose of this Report

The purpose of this external evaluation and review report is to provide a public
statement about the Tertiary Education Organisation’s (TEO) educational
performance and capability in self-assessment. It forms part of the accountability
process required by Government to inform investors, the public, students,
prospective students, communities, employers, and other interested parties. itis
also intended to be used by the TEO itself for quality improvement purposes.

Introduction «@@ @«

1. TEO in context
Name of TEO: Taupo Lang u@l door . nire
(TLOE
TE

Type: vat ing estab
First registered: ebrua \ {19 )
Location: =- Street, Taupo
Deli er @
g:' rrent[ General English
vered:

English and optional outdoors

@ce signatory:  Yes
: @ mber of students: Domestic: nil, although there were a small number

of students enrolled in English for Migrants (six)
earlier in 2017.

International: 25 equivalent full-time students at
the time of the EER.

Ages 13—40 plus — numbers vary from week to
week: approximately half the students are under
18.

Ethnicities over the past year include: Japanese 21
per cent; French Polynesian 14 per cent; Thai 11
per cent; Tahitian 9 per cent; New Caledonian 8
per cent; French 5 per cent; Brazilian 4 per cent;
Korean 4 per cent; Saudi Arabian 3 per cent;
Swiss 2 per cent; Indian 2 per cent; Other 3 per
cent (‘Other’ includes: Chilean, Czech, German,
Final report
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Number of staff:

Scope of active
accreditation:

Distinctive characteristics:

Malaysian, Nicaraguan).
Three full-time, six part-time

General English
English and optional outdoors

TLOEC is the only English language provider in
the Taupo region. Core business is the provision
of English tuition, study pathway assistance and
homestay accommodation, as well as offering

students to enjoy.
Students have diverse gosl -
Students are attracte \g 5 8

atmosphere of \
environ {ow

0
\;
, d

atiHdo ifie b
Ioped a repitat m& attracting students from
he sa ﬁ% yrmunities and countries.
(mately.35

s

vious quality assurance
history:

Final report

per cent are returning students

PTE changed ownership in July 2017.

owner, and the previous owner is continuing to
work at the school for 18 months to support the
transition.

signifieant chang@
% : Current staff continue to be employed by the new

At the previous external evaluation and review
(EER) in 2014, NZQA was Highly Confident in the
educational performance and Confident in the
capability in self-assessment of TLOEC. NZQA
made three recommendations: that TLOEC
improve self-assessment practices, continue
liaising with selected English New Zealand-
affiliated language schools, and review current
processes to ensure ongoing compliance with all
standards prescribed by the industry body that the
language school chooses to belong to.

TLOEC is a member of English New Zealand. An
English New Zealand audit was completed in
August 2017 with three commendations and no
recommendations or requirements.



Other: TLOEC is also a member of Study Waikato and
Study Taupo — local groups of international
education providers.

2. Scope of external evaluation and review

The focus areas were chosen in consultation with the management team at TLOEC
and represent current delivery in Taupo. The following focus areas were included
in the EER:

International students: support and wellbeing @

This is a mandatory focus area — at the time of the EER all stu e '
internationals. %
General English @

The primary function of TLOEC is to provide algle af'students
for varying lengths of study, at diffe sto

for each student.

@ or to the EER, the lead evaluator discussed the proposed site visit with the
owner/director, the director of studies, and staff members to finalise the scope and
agenda and respond to queries regarding the EER policy and process. A self-
assessment summary was supplied in advance of this meeting, and further
documentation was provided to the EER team to support the plan of inquiry.

The on-site visit was conducted over two days in Taupo by a team of two
evaluators, one with specialist knowledge of English teaching. The evaluators
interviewed the owner/director, director of studies, marketing director (previous
owner), teaching staff, current and past students, student counsellors, homestay
parents, and local primary and secondary schools. A range of documentation was
reviewed and student files and other records were checked for compliance with
regulations.
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Disclaimer

The findings in this report have been reached by means of a standard evaluative
process: http://www.nzqa.govt.nz/providers-partners/external-evaluation-and-
review/policy-and-guidelines-eerfintroduction/. They are based on a representative
selection of focus areas, and a sample of supporting information provided by the
TEO under review or independently accessed by NZQA. As such, the report’s
findings offer a guide to the relative quality of the TEO at the time of the EER, in the
light of the known evidence, and the likelihood that this level of quality will continue.

For the same reason, these findings are always limited in scope. They are derived
from selections and samples evaluated at a point in time. The supporﬁg@

methodology is not designed to: «
e [dentify organisational fraud’ 5 ; %@
EO o@

% sing

s Predict the outcome of other reviews ol\{ke-3ameé TEQ
different questions or examining differs formakti n, easonably arrive at

different conclusions. % @

e Provide comprehensive coverage of all progra
relevant evidence sources

T NZQA and the Tertiary Education Commission (TEC) comprehensively monitor risk in the
tertiary education sector through a range of other mechanisms. When fraud, or any other
serious risk factor, has been confirmed, corrective action is taken as a matter of urgency.
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Summary of Results

Statement of confidence on educational performance

NZQA is Highly Confident in the educational performance of Taupo Language
and Outdoor Education Centre.

TLOEC is achieving a high standard of educational performance relative to its role
as a small regional organisation and its priority on providing a curriculum to meet
the diverse needs of the international students. Key strengths are:

¢ Students develop and enhance their English language skills in
supportive learning environment. These skills are immedi
their daily lives and enable the students to contribute
homestay and the local community.

e Comprehensive, relevant academic progrs
a clear emphasis on expected level§ ‘% e
New Zealand standards.? The =sti
review by students infg b
of progress. Tea

the discussiong & etin s And g‘
" Inders r@ g

actively ged in their learning, are improving their English
» apabilities, and are gaining confidence and fluency in all
pmpiUnication. Small class sizes, placement in appropriate levels

Wdivid(alised learning. Students valued the diversity of ethnicity and
inclusiveness of the learning environment where students from all cultures,
language abilities and backgrounds contribute to improved cultural
understanding.

¢ The organisation is effectively managed, with a clear quality strategy to ensure
that each student has a positive experience and goes on to recommend TLOEC
to others. Strong relationships have been developed with the international
education community in Taupo. TLOEC has taken a lead role with early
childhood, primary and secondary providers to set up networks to develop
innovative ways to support and pathway international students in the area. The
new owner has put in place succession strategies to ensure a seamless
transition over the next 18 months.

2 Refer conclusions and recommendations in Taupo Language English New Zealand Audit
Report, 16 August 2017, pp22-23
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Statement of confidence on capability in self-assessment

NZQA is Highly Confident in the capability in self-assessment of Taupo
Language and Outdoor Education Centre.

o Self-assessment is comprehensive and systematic. Increased attention to data
collection and analysis to inform decision-making and identify progress and
improvement is evident. This data is now providing good information on trends
and is able to be evaluated against TLOEC benchmarks.

o An internal review calendar is used to systematically monitor progress an
achievement against the NZQA key evaluation questions and the E
Zealand standards, resulting in regular updating of overview do
action plans.
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Findings®

1.1 How well do students achieve?

The rating for performance in relation to this key evaluation question is Excellent.

The rating for capability in self-assessment for this key evaluation question is
Excellent.

testing, with individual reports and interviews identifying achievemen -
personal goals. The internal benchmark, set at 95 per cen ul|-ti
progress to the next level at the end of each 12-wee arting, is Eeing

consistently met.

Progress reports are individualised, wit ¢s.” Along

with the student’s self-review (‘can-eg’

reflection at regular tutorials with th i ; jress against
achievement goals. Stude - idefice™ endence and self-review
capabilities through-this\review p

A small numbe
English age Testing-Systamhresults. These students are achieving
m sults in the\EL ] ternal pre-test which are consistent with the

esult a@d.
@h A a clear understanding of student achievement through

ge of data and evidence which is being analysed, benchmarked and

1.2 What is the value of the outcomes for key stakeholders, including
students?

The rating for performénce in relation to this key evaluation question is Excellent.

The rating for capability in self-assessment for this key evaluation question is
Excellent.

Students value the positive and engaging learning environment provided by TLOEC.
The inclusive, supportive and welcoming culture enables a diverse group of
international students to improve their communication skills and participate in a
range of activities in an English-only setting close to nature. The English-only

3 The findings in this report are derived using a standard process and are based on a targeted
sample of the organisation’s activities.
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policy at the school, within the homestay and within Taupo is one of the key
benefits of studying at TLOEC. This is well recognised by the students.

TLOEC delivers valued outcomes to students and stakeholders through:

o Providing flexible learning pathways and opportunities for a range of
international students who have individual goals and study timeframes. For
example, students may be locally employed and need to improve their oral
communication by undertaking a short English course.

Ministry of Education, and NZQA enables students to achiey,

the maths and/or science assessments at TLOEC thro e
initiative.

schools. This enables non-English
at TLOEC while their children are at school to
support oken in the home to benefit the family.

last beyond their time T Ne galand.
¢ A range of inifiat . o providers, such as the ‘parent

der fe imcluding exit interviews — shows a high level of satisfaction
fe, academic achievement, wellbeing and contribution to the

MNOEC has a strong reputation for quality English language provision

4 mathZwise is a programme of study jointly provided by TLOEC and the secondary schools
in the area, to improve maths and science outcomes for international students to ensure that
they retain their skills through targeting the specialist English requirements of these subjects.
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1.3 How well do programme design and delivery, including learning
and assessment activities, match the needs of students and other
relevant stakeholders?

The rating for performance in relation to this key evaluation question is Excellent.

The rating for capability in self-assessment for this key evaluation question is
Excellent.

TLOEC is meeting the most important needs of the students and stakeholders. The
organisation places a high priority on meeting student needs and heing a really
strong English language provider. There is a strong sense of collaboratio
collegiality and sharing among staff to provide a flexible learning enyi
teaching English to a diverse group of international students, e
individual goals and reasons for study.

2017 English New Zealand audit report~ Re&Q gacher ‘

improve teaching and assessment ,

from students. The recent decisign ange the ¢o was made by the
teaching staff because ith the CERR R rovides a clear set of
learning outcomes @ al for Sdents and teachers. There is evidence
that this chan ute atipward trend in progress test results.
Anotherg @%\ resu ht survey feedback requesting more pre-

material to provide a more structured

ncrease in formative testing provides this clarity and

ing of testing.
i itive lift in achievement.
ird,\pighly committed staff provide a supportive and positive learning

t. Comprehensive progress testing, with self-review by students

bedded in the feedback process, is a key feature of assessment at TOELC.
Internal moderation is completed at staff meetings with external moderation carried
out by two external providers to give the organisation assurance of the quality of
their assessment practice.

Students record consistently high rates of satisfaction with their study and have
good levels of achievement. These indicate the organisation’s effectiveness in
meeting student needs.

5 Common European Framework of Reference for Languages, www.coe.int/lang-CEFR
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1.4 How effectively are students supported and involved in their
learning?

The rating for performance in relation to this key evaluation question is Excellent.

The rating for capability in self-assessment for this key evaluation question is
Excellent.

Students have their English language level and individual goals assessed on entry
to identify class placement and awareness of student aspirations for their time at
the school. This entry process provides confidence that students are enrolled in
the right class. An exit survey captures how well the students’ goals and
expectations have been met. The analysis shows that there is a high le @
satisfaction against all indicators — consistently between 95 per ¢ @
cent — and these are well above the ISB® benchmarks. %

Students value the orientation process.
information in student handbooks. The integrafig the'sfudent colr
the orientation is innovative and provides a Q y for t wirglationship

3 3 S provi language’ support
school s nd the complaints
p . .n\-"‘ 5\are introduced to

ellowed b litionat contact as required to meet

e% a range of diverse tuition needs is a strength of the
nquiries are received from international visitors wanting

o énhance the student culture and involvement in the New Zealand lifestyle,
students are involved in a range of optional activities at the school and in the
community including volunteering at events, cultural festivals, outdoor activities,
sporting events and Friday afternoon activities in the town. Overall, current and
past students valued their educational experience at TLOEC and would
recommend studying at the school to family and friends.

8 |nternational Student Barometer
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1.5 How effective are governance and management in supporting
educational achievement?

The rating for perforrﬁance in relation to this key evaluation question is Excellent.

The rating for capability in self-assessment for this key evaluation question is
Excellent.

TLOEC has effective, supportive leadership and clear management roles and
responsibilities to maintain operational oversight. These are strongly aligned to the
mission ‘to provide a safe learning environment where students from all cultures,
language abilities and backgrounds are respected and encouraged’. Ma ment
has made effective decisions over the past four years to: @

* Uuse qualitative and quantitative data to improve the tracki @pmg s,@ f\’
teacher performance, student needs analyses and bef rowledge of @
stakeholder needs

e update databases to include CEFR d [ eports A8 iy a ent -
performance, to review activities-op ety effe ’ﬁ- 65, and monitor
homestay providers P

improve and exten 1 revie ,'u clude an annual summary

i o8 i @ rough the employment of a new

ation/of XERO (accounting software) to

age expenses.

ivenes te staff is reviewed through a well-understood

er observations and discussion of student feedback and
% nt are key components of the enhanced annual performance
' sion with the director of studies. New staff are inducted, closely
ed and well supported to settle into their roles. Increasing opportunities for
development are evident, with outcomes shared with other staff to inform
improved practice. Itis important to ensure that all staff have opportunities to build
capability in their roles as these are adjusted to meet the changes in management
structure.

The change in ownership is being managed with good lead-in times. Areas of
management and compliance are being handed over in planned ways to support
the changes. The previous owner will be retained to provide continued
management of marketing, school relationships with other schools, agents and
organisations, and orientation. This is a deliberate strategy of the new owner.

Staff have all been retained, systems and processes continued, and some areas for
improvement identified such as increasing the use of digital technology to support
learning. TLOEC clearly understands its responsibility for the achievement and
welfare of international students. Support strategies are effective in providing a
caring, supportive, friendly and culturally inclusive environment.
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1.6 How effectively are important compliance accountabilities
managed?

The rating for performance in relation to this key evaluation question is Good.
The rating for capability in self-assessment for this key evaluation question is Good.
TLOEC manages its compliance accountabilities and responsibilities effectively.

Systems and processes to maintain compliance with the Code of Practice” are in
place. Self-reviews against the Code have been completed in 2016 and 2017 and
are an ongoing part of the internal review process. There is a need to keep up to
date with changes to ensure consistency and accuracy in documentatio @TE
needs to ensure it has systems to support the proposed increase i

numbers, especially those under 18 years of age.

The English New Zealand audit verifies that TLOEC e the @ \ ; :

organisation’s requirements.

TLOEC undertakes a range of annual reyi
homestay providers and outdoor acti
and actions taken to ensure ¢ ian

g effectively managed by

ensure the safety of studeris

the previous owner %‘ sational practice. Thereis a

need to ensure % Tonitori isw practices for compliance areas are
i e@%e under %w és and responsibilities.

eam chec ational student files and homestay monitoring
e with ¥égulations. The files support the enrolment decisions

2

a q

Pm ifyra
few homestay co-ordinator, it will be necessary to provide training

@/ ththe change of ownership, the new owner is responsible for quality and
@ ompliance. It is important that current practices are maintained and improved to

ensure that the organisation continues to be effective in this area.

7 Education (Pastoral Care of International Students) Code of Practice 2016
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Focus Areas

This section reports significant findings in each focus area, not already covered in
Part 1.

2.1 Focus area: International Students: Support and Welibeing |
The rating in this focus area for educational performance is Excellent. @
The rating for capability in self-assessment for this focus area ﬁ{y& @C< 3

N

2.2 Focus area: General English
The rating in this focus area for educati ‘ s
The rating for capability in self~asse@\ ‘

Eoo




Recommendations

NZQA recommends that Taupo Language and Outdoor Education Centre:

« Continue to ensure that the transition to new ownership maintains the quality of
the outcomes for learners, and continues to improve and maintain the systems
and processes leading to successful outcomes.

o Ensure that the importance of monitoring and review of the requirements of the
Education (Pastoral care of international students) Code of Practice are fully

S
PO
NS
O &
aF
00
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Appendix

Regulatory basis for external evaluation and review

External evaluation and review is conducted according to the External Evaluation
and Review (EER) Rules 2013, which are made by NZQA under section 253 of the
Education Act 1989 and approved by the NZQA Board and the Minister for Tertiary
Education, Skills and Employment. : "

Self-assessment and participation in external evaluation and review are

requirements for maintaining accreditation fo provide an approved progra
all TEOs other than universities. The requirements are set through the
Programme Approval and Accreditation Rules 2013, which are

participate in external evaluation and reyi
Evaluation and Review Rules (EER,
The Private Training Establishment

"EOs continue to comply with the

NZQA under section 253 o uc G
Board and the Minister Educa
s 51 . ditation of programmes and/or

¢g-Chancellors’ Committee (NZVCC) has

G

he fin and conclusions of the external evaluation and
0 d according fo the External Evaluation and Review (EER)

@ xternal evaluation and review reports are one contributing piece of information in
determining future funding decisions where the organisation is a funded TEO
subject to an investment plan agreed with the Tertiary Education Commission.

External evaluation and review reports are public information and are available
from the NZQA website (www.nzga.govi.nz).

The External Evaluation and Review (EER) Rules 2013 are available at
http://www.nzqa.govt.nz/assets/About-us/Our-role/Rules/EER-Rules.pdf, while
information about the conduct and methodology for external evaluation and review
can be found at http.//www.nzqa.govt.nz/providers-partners/external-evaluation-and-
review/policy-and-guidelines-eer/introduction/.
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